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Author’s Preface 
 
 
 
 
 
 
 

The journey toward academic success is often shaped 
by one crucial relationship: the interaction between 
supervisors and students during the research process. At the 
heart of this relationship lies feedback, how it is given, how 
it is understood, and how it is acted upon. Effective Feedback 
in Research Supervision is written to respond to a challenge 
that continues to surface across higher education contexts: 
helping students progress steadily and complete their 
academic work with confidence, clarity, and quality. 

 
This book is presented as an academic reference for 

supervisors, lecturers, educational administrators, and 
postgraduate students who are involved in research 
supervision. Rather than focusing on research procedures or 
empirical investigation, this volume concentrates on 
conceptual understanding and practical reflection regarding 
feedback practices in supervision. It highlights feedback as a 
formative academic interaction that shapes student 
engagement, learning habits, and scholarly development 
throughout the research journey. 

 
Originally developed from a doctoral dissertation, 

this book has been substantially recontextualised to serve a 
broader academic audience. The discussion has been 
reframed to move beyond a single study and instead provide 
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a coherent reference on effective feedback in research 
supervision. The emphasis is placed on principles, patterns, 
and reflective practices that can inform supervision across 
disciplines and institutional settings. 

 
By translating complex academic discussions into an 

accessible and systematic reference, this book aims to 
support a wide range of readers. Supervisors may use it to 
reflect on and refine their feedback practices; institutions 
may find guidance for strengthening supervision cultures; 
and students may gain clearer insight into how feedback 
functions as a learning resource rather than a barrier. The 
central concern throughout the book is not research 
reporting but academic guidance, supervision quality, and 
sustained student engagement. 

 
 

This book is intended for: 
 

1. Academics and Supervisors, seeking to enhance the 
effectiveness of feedback in research supervision; 

2. Higher Education Administrators, interested in 
strengthening supervision practices and academic 
quality assurance; 

3. Postgraduate Students who wish to better 
understand feedback as part of their academic 
development; 

4. Scholars in Education, engaging with discussions on 
supervision, feedback, and student engagement. 
 
I hope that this book will contribute to more 

reflective, supportive, and effective supervision practices, 
helping to create research environments where feedback 
functions as a constructive academic dialogue and where 
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students are guided toward timely, meaningful, and high-
quality scholarly outcomes. 
 
 
 
 
 
Writer 
 
 
 
Ahmad Syafi’i 
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This chapter provides an overview of why feedback 

holds a central place in research supervision. In many higher 

education contexts, completing academic research is widely 

regarded as a demanding, extended process that requires 

sustained guidance, clear direction, and consistent academic 

communication. When progress slows or becomes uneven, 

the issue is often discussed in terms of schedules, 

procedures, or individual effort. However, such 

explanations rarely capture the complete picture of what 

happens during supervision. 

A key element shaping progress in research 

supervision is feedback. Feedback influences how 

expectations are understood, how priorities are set, and how 

confidently students move forward. When feedback is clear 

and purposeful, it helps maintain direction and motivation. 

When it is unclear or fragmented, it can create hesitation, 

confusion, and unnecessary delays, even for capable and 

committed students. 

This book views research supervision as a continuing 

academic conversation rather than a formal requirement to 

be managed. Attention is given to how feedback functions 

within this conversation and how students respond to 

guidance over time. The focus is not on procedures or 

evaluation, but on understanding feedback as a practical and 

relational element of supervision. 

By framing feedback as an interactive and formative 

process, this chapter sets the foundation for the discussions 

that follow. It invites readers to reflect on familiar 

supervision practices and to consider how effective feedback 



Effective Feedback in Research Supervision| 4 

can support steady progress, constructive learning 

experiences, and successful completion of academic work. 

Challenges in Completing Academic 

Work 

The transition from a student to a graduate marks a 

pivotal stage in the educational journey, signifying the 

culmination of years of study and the successful 

demonstration of academic mastery. However, the path to 

graduation, particularly the completion of the capstone 

project and the Academic Writing, is frequently fraught with 

hurdles. (Winstone & Carless, 2020). Globally, institutions of 

higher education are grappling with a persistent and 

troubling phenomenon: a significant percentage of students 

fail to complete their final theses within the prescribed 

timelines, often leading to attrition or prolonged study 

periods (Bobby & Jacquelyn, 2001; Grover, 2020; Ismail & 

Hassan, 2011; Mbogo, 2021; Norton, 2011). This issue, termed 

the "graduation crisis" in this monograph, is not merely an 

administrative inconvenience; it constitutes a profound 

challenge with financial, academic, and personal 

consequences (Cai & Fleischhacker, 2022; Clotfelter et al., 

2017; Gittings & Bergman, 2018; Lange et al., 2022; Ramirez 

et al., 2023; Rosado, 2021) 

The cost of this crisis extends far beyond the 

immediate institutional and individual levels, contributing 

to macroeconomic inefficiency and social equity concerns. 

Students who delay graduation face reduced lifetime 

earnings potential and may require public resources (e.g., 

student loans, grants) for longer, placing an unnecessary 
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burden on the overall financial sustainability of higher 

education. Furthermore, persistent underperformance on 

this critical KPI (timely completion) risks eroding public 

trust in universities' institutional efficacy in producing ready 

graduates, underscoring the need to identify systemic, 

modifiable factors that can improve educational throughput 

and fulfil the social contract to provide timely, high-quality 

degrees. 

In the Indonesian context, this crisis is mirrored by 

specific regulatory and academic pressures. The Ministry of 

Education, Culture, Research, and Technology stipulates 

maximum study periods (e.g., four years for undergraduate 

programs), and failure to meet these deadlines necessitates 

either administrative withdrawal or a complex process of 

extension (Permendikbud Nomor 3 Tahun, 2020). This 

regulatory environment transforms delayed Academic 

Writing completion from an academic hurdle into an official 

administrative failure. Local universities, therefore, face a 

dual mandate: to ensure academic rigour and to maintain a 

high rate of timely graduation, which is often tied to their 

accreditation status and funding. The administrative 

consequences of low, timely completion rates can directly 

translate into reduced institutional accreditation scores, 

creating a cycle in which resource strain exacerbates the 

problem. The consequences for the student are severe: 

delayed entry into the workforce, increased financial burden 

due to extended tuition fees, and significant psychological 

stress (e.g. Carsita, 2019; Gunawati, 2005; Hermawan et al, 

2016; Julianti & Yulia, 2010; Zakiyah, 2016). The urgency of 

this research, therefore, lies in addressing a problem that is 
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both a global academic challenge and a critical, high-stakes 

failure at the local institutional and personal levels. This 

study seeks to identify and examine a modifiable variable, 

the supervisory feedback process, that can be leveraged to 

promote timely completion of Academic Writing. 

Factors Influencing the Pace of Academic 

Completion 

Understanding the "graduation crisis" requires 

examining the many factors that influence a student’s ability 

to complete their Academic Writing promptly. The literature 

identifies three broad, interconnected categories of factors: 

Student-Related, Structural-Institutional, and Supervisory-

Relational. (Roberts & Laura Hyatt, 2019; Tremblay-Wragg 

et al., 2021). 

While acknowledging the complexity of the Academic 

Writing process, encompassing intrinsic student 

characteristics, institutional infrastructure, and relational 

dynamics, it is critical for empirical research to isolate a 

factor that is both pervasive and amenable to targeted 

intervention. The current study argues that while student and 

institutional factors are important background variables, the 

Supervisory-Relational Factor, specifically the feedback 

transaction, represents the single most potent and 

immediately modifiable leverage point for accelerating 

Academic Writing completion within existing institutional 

constraints. Therefore, the subsequent analysis is 

intentionally narrowed to dissect the mechanisms of this 

relationship, seeking to generate protocols that supervisors 

can implement without requiring massive, slow-moving 
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institutional reforms. 

Student-Related Factors encompass elements intrinsic 

to the student. These include the student's motivation and 

self-efficacy (confidence in their ability to complete the task), 

time management skills, prior academic writing experience, 

and personal circumstances (e.g., financial stability or family 

obligations) (Dwihandini et al., 2013; Nurkamto et al., 2022; 

Rizwan & Naas, 2022; Sa’diah et al., 2023; Tira Nur Fitria, 

2019). While internal, these factors can often be moderated 

by external support. For instance, low self-efficacy can be 

boosted by positive feedback and clear guidance. This 

monograph acknowledges the importance of intrinsic factors 

but focuses on dynamic external factors that supervisors can 

directly influence to mitigate the challenges posed by low 

student self-regulation. 

The most critical intrinsic variable the supervisor must 

manage is the student's self-efficacy, or the belief in their 

capacity to execute the difficult writing and research tasks 

required for the Academic Writing (Dawson et al., 2019; 

Denton, 2014). Feedback, particularly the tone and clarity of 

the critique, serves as a primary external source of 

information on efficacy. Poorly delivered or overly critical 

feedback directly erodes self-efficacy, triggering a 

downward spiral in which the student's confidence drops, 

leading to procrastination and, consequently, delays in 

Academic Writing. (Watkins et al., 2014). Conversely, 

constructive, targeted feedback reinforces a sense of 

competence, enabling the student to sustain the high level of 

motivation required for such a prolonged, intellectually 

demanding project (Hyland & Hyland, 2006). 
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Structural-Institutional Factors relate to the university 

environment and administrative support. This category 

includes the clarity of program requirements, the availability 

of resources (e.g., library access, lab equipment), the 

presence of institutional workshops on academic writing, 

and the efficiency of the administrative process (Kumar & 

Stracke, 2007; Neupane Bastola, 2021; Schaaf et al., 2013). 

Delays in ethics approval or bureaucratic bottlenecks, for 

example, can significantly extend the timeline for academic 

writing. In this study, administrative clarity is assumed to be 

a baseline condition, allowing the research to focus on the 

human interaction component, which is often the most 

variable and least regulated factor. 

These structural factors often serve to compound the 

adverse effects of poor feedback by adding unnecessary 

bureaucratic friction to the revision process. For example, 

rigid institutional policies on the frequency of supervisor 

meetings or the formal submission process can prevent a 

student from seeking necessary clarification after ambiguous 

feedback, forcing them to proceed with a flawed 

understanding that later requires more substantial revisions. 

The Academic Writing completion timeline, therefore, 

depends on both the pedagogical quality of supervision and 

the permeability of the institutional structure, highlighting 

the need for flexible, responsive institutional design that 

supports effective use of feedback. 

Supervisory-Relational Factors are arguably the most 

critical and dynamic determinants of Academic Writing 

progress. This category focuses on the relationship between 

the student and the supervisor, which is the primary axis of 

academic guidance and intellectual engagement. Core 



Effective Feedback in Research Supervision| 9 

elements include the frequency and quality of meetings, the 

supervisor's availability, the clarity of expectations, and, 

most crucially, the nature, timing, and effectiveness of the 

supervisory feedback (F. Hyland & Hyland, 2001; Neupane 

Bastola, 2021; Vehviläinen & Löfström, 2016). The current 

body of research on Academic Writing completion tends to 

focus heavily on the first two categories, student 

characteristics and institutional structures, but often treats 

the supervisory process, particularly feedback, as a 

monolithic or static variable. This research breaks down the 

Supervisory-Relational dimension into the specific 

mechanics of feedback delivery and, more importantly, 

student uptake. This monograph argues that the efficacy of 

supervisory feedback is not just a function of its quality, but 

is profoundly mediated by the student's engagement with it. 

Moving forward, the focus will narrow to the supervisory 

dimension as the most potent, modifiable lever for 

promoting timely completion. 

This relational dimension is where the academic rigour 

of Academic Writing is negotiated and realised, establishing 

the relationship as a critical, co-constructive dialogue rather 

than a simple exchange of documents. The dynamic 

interplay between the supervisor's expectations and the 

student's capacity to internalise, question, and apply that 

guidance creates a continuous feedback loop that can build 

momentum or stagnate. By focusing on the supervisory 

transaction, the research leverages the most volatile and, 

consequently, the most fertile area for pedagogical 

improvement, allowing for the generation of practical, 

evidence-based recommendations that can immediately 

enhance the student experience and accelerate progress. 
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The Central Role of the Supervisor 

The supervisor is the most influential single actor in 

the successful and timely completion of a student's thesis (Yu 

& Lee, 2013). The role is multifaceted, extending far beyond 

merely assessing the academic merit of the work. The 

supervisor operates as a mentor, a content expert, a project 

manager, a motivational coach, and a gatekeeper of 

academic standards (Lindsay, 2015). The quality of 

supervision is, therefore, consistently cited as the single most 

critical predictor of student satisfaction, progress, and timely 

degree completion (Blakely & Smith, 2021). 

The high-stakes nature of this role is magnified by the 

current lack of pedagogical standardisation, which has led to 

what this monograph terms the "feedback lottery." Without 

mandatory, evidence-based training in providing feedback 

and mentoring skills, the quality of a student's supervision 

largely depends on the individual supervisor’s natural 

teaching ability and experience, introducing significant 

variability into the completion process. This unpredictability 

in the most crucial relational factor is an institutional risk 

that directly undermines equity, as student success should 

depend on their academic effort, not on luck in supervisory 

assignments. Consequently, this study not only seeks to 

understand the effects of the existing variability but also to 

provide a blueprint for a standardised, high-efficacy 

feedback protocol that mitigates this risk. 

The core of the supervisory function lies in providing 

feedback. Effective feedback serves as scaffolding, guiding 

students through the complex processes of research design, 

data analysis, and scholarly writing (Leo, 2021). It bridges 
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the gap between the student’s current competency and the 

required academic standard (Kamler & Thomson, 2014). 

However, the reality of supervisory practice is often 

inconsistent. Many supervisors, despite their academic 

excellence, receive little formal training in pedagogical or 

mentoring skills, leading to wide variations in the quality 

and delivery of feedback (Rohmah, 2006).  

This lack of standardised pedagogical training results 

in a "feedback lottery" in which student success often 

depends on luck in being assigned a supervisor who 

naturally employs effective mentoring practices. 

When feedback is delayed, unclear, excessively critical, 

or focuses only on low-level errors (e.g., grammar) rather 

than high-level conceptual issues, it becomes a significant 

obstacle. Poorly managed feedback cycles are a direct 

contributor to procrastination, loss of motivation, anxiety, 

and, ultimately, thesis delay (Akolgo et al., 2025). 

Conversely, timely, specific, constructive, and balanced 

feedback fosters a positive relational dynamic, reinforces 

self-efficacy, and maintains the momentum required for 

timely completion (Dawson et al., 2019; Denton, 2014; 

Watkins et al., 2014)  

Maintaining momentum is essential, as the data 

indicates that every day added to the Revision Cycle Time 

(RCT) exponentially increases the probability of overall 

thesis delay. 

Given this pivotal role, this study posits that any 

intervention aimed at improving thesis completion rates 

must necessarily focus on the efficacy of the supervisory 

process, specifically by examining how students interact 
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with the feedback they receive. The following section 

examines the nature of supervisory feedback. 

Rethinking Feedback as Academic 

Communication 

Traditionally, academic feedback has been 

conceptualised primarily as a transmission process, in which 

the supervisor identifies errors and areas for improvement, 

and the student receives and implements the corrections. 

This linear view often overlooks the psychological, 

emotional, and cognitive labour involved on the student's 

part. In the context of the highly personal, high-stakes thesis 

project, feedback is far more than a set of technical 

instructions; it is a profound communication about the 

student's intellectual capability and academic identity 

(Inouye & McAlpine, 2017). 

This traditional, transmission-based model is 

fundamentally flawed in advanced academic writing 

because it implicitly positions the student as a passive 

recipient rather than an active agent in their learning. A more 

appropriate constructivist perspective adopted in this 

research views feedback as a critical component of a 

sustained pedagogical dialogue, in which the supervisor's 

critique serves as a deliberate intervention to trigger deep 

reflection and conceptual change in the student. The 

effectiveness of the feedback, therefore, is not judged by the 

elegance of its wording but by its capacity to initiate the 

cognitive and behavioural processes necessary to close the 

gap between the draft and the academic standard (Sadler, 

2010). 
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Contemporary research on learning and writing 

instruction has shifted this paradigm, advocating that 

feedback be viewed as an engagement process rather than a 

unidirectional delivery system (Hattie & Timperley, 2007). 

This shift emphasises that the value of feedback lies not in 

what the supervisor provides, but in what the student does 

with it (Chugh et al., 2022). Effective feedback systems 

actively stimulate student response, reflection, and 

integration into subsequent drafts. The success of the 

feedback system should be measured by the student's 

resulting actions and conceptual improvements, not merely 

by the completeness of the supervisor's comments. 

For this monograph, supervisory feedback is defined 

as any written or oral communication from the supervisor 

intended to guide the student’s thesis development. This 

feedback can be categorised along several dimensions: 

Focus: Content/Conceptual (High-level research ideas, 

arguments, structure) vs. Surface/Correctional (Low-level 

grammar, citation, formatting).  

The findings suggest that a predominant focus on 

Surface/Correctional issues can breed dependence and 

distract students from developing critical 

Content/Conceptual skills. 

An overreliance on surface-level, correctional feedback 

inadvertently undermines the development of the student's 

critical self-editing and diagnostic skills, leading to a learned 

dependence on the supervisor for minor errors. This focus 

misdirects the student's effort away from high-leverage 

intellectual tasks, such as refining the argument or 

restructuring the methodology, which are essential to 
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academic rigour and timely progress. The research, 

therefore, advocates a strategic hierarchy of focus in which 

high-level conceptual issues are prioritised in feedback to 

maximise the cognitive return on the student's revision 

effort. 

Tone: Constructive (Specific, action-oriented, and 

encouraging) vs. Critical (Vague, judgmental, and 

discouraging). 

The tone and language used in feedback are often the 

primary determinants of the student's immediate affective 

response, acting as a psychological filter before any cognitive 

processing can occur. Harsh or discouraging language risks 

inducing affective shock, a state of anxiety or 

demoralisation, that causes the student to disengage, 

procrastinate, or adopt a defensive posture toward the 

critique, thus stalling the entire revision cycle. Conversely, a 

constructive tone, even when identifying serious flaws, 

functions as affective scaffolding, preserving the student's 

self-efficacy and ensuring they have the emotional capacity 

necessary to begin the difficult work of revision. 

Timing: Prompt (Returning within agreed-upon timeframes) 

vs. Delayed. 

Timeliness is critical because it sustains the 

behavioural momentum of the thesis process, ensuring the 

student is not forced to switch to another non-thesis task 

while waiting for guidance. When feedback is significantly 

delayed, the student suffers from cognitive decay, requiring 

them to expend considerable energy re-familiarising 

themselves with the chapter, the critique, and their original 

line of thinking, effectively wasting effort and prolonging 
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the thesis's overall duration. Prompt feedback, therefore, is a 

vital logistical component of supervision that directly 

contributes to minimising Revision Cycle Time (RCT), which 

is established as the key behavioural metric in this study. 

While the quality and tone of the supervisor's feedback 

are important, they only represent half the equation. A 

perfectly crafted piece of feedback is academically inert if the 

student fails to understand it, becomes demotivated by it, or 

fails to act on it effectively. This realisation makes the 

student's engagement with feedback the critical link between 

the quality of supervision and the speed of thesis 

completion. 

Why Student Engagement Matters 

Feedback occupies a central place in academic 

supervision, yet its influence does not lie solely in how 

carefully it is written or how detailed it appears on the page. 

The actual impact of feedback emerges only when students 

actively engage with it. Without engagement, even the most 

thoughtful guidance risks becoming background noise, 

overlooked comments, or postponed tasks that never quite 

advance academic work. 

Student engagement refers to how learners respond to 

academic guidance. It reflects how students interpret 

feedback, how they feel about it, and how they translate it 

into action. Engagement is not a single behaviour that can be 

easily observed, but a process that unfolds over time and 

shapes the rhythm of academic progress. 

In supervision, engagement determines whether 

feedback becomes a source of clarity or confusion. Some 
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students approach feedback with curiosity and openness, 

seeing it as a resource for improvement. Others experience 

feedback as overwhelming or discouraging, particularly 

when expectations feel high or unclear. These different 

responses help explain why similar feedback can lead to very 

different outcomes across students. 

One visible dimension of engagement is behavioural 

engagement, which refers to what students actually do after 

receiving feedback. This includes revising drafts, 

reorganising ideas, clarifying arguments, or seeking further 

explanation when guidance is unclear. When behavioural 

engagement is strong, students respond with purpose and 

direction. They move from feedback to revision without 

excessive delay, maintaining continuity in their work. 

However, behavioural engagement does not occur in 

isolation. Students may intend to revise but struggle to begin 

if they feel uncertain or discouraged. Delays are often less 

about unwillingness and more about hesitation, confusion, 

or lack of confidence. In such cases, inactivity is not a sign of 

disengagement alone, but a signal that other dimensions of 

engagement are under strain. 

This brings attention to cognitive engagement, which 

involves how students make sense of feedback. Cognitive 

engagement is present when students reflect on the meaning 

behind comments, identify underlying issues, and connect 

feedback to broader academic expectations. Rather than 

making surface adjustments, cognitively engaged students 

attempt to understand why a change is needed and how it 

improves the overall quality of their work. 

When cognitive engagement is weak, students may 
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respond to feedback mechanically. They fix isolated 

sentences, adjust formatting, or make minor edits without 

addressing deeper conceptual concerns. This often results in 

repeated cycles of revision that feel unproductive, not 

because effort is lacking, but because understanding has not 

fully developed. Over time, this pattern can lead to 

frustration for both students and supervisors. 

Equally important is affective engagement, which 

relates to students’ emotional responses to feedback. 

Academic critique can trigger a range of emotions, from 

motivation and reassurance to anxiety and self-doubt. These 

emotional reactions play a decisive role in determining 

whether students feel able to engage with guidance. 

Students who can manage their emotional responses 

tend to view feedback as part of the learning process rather 

than as a personal judgment. They are more likely to persist 

through difficulty and remain open to revision. In contrast, 

when feedback is experienced as threatening or 

discouraging, students may withdraw, procrastinate, or 

avoid engaging deeply with their work. Emotional 

disengagement often precedes cognitive and behavioural 

disengagement, quietly slowing progress before it becomes 

visible. 

These dimensions of engagement are closely 

interconnected. Emotional readiness supports thoughtful 

reflection, which in turn enables effective action. When one 

dimension weakens, the others often follow. A student who 

feels overwhelmed may struggle to understand feedback 

clearly. A student who does not understand feedback may 

delay acting on it. In this way, engagement functions as a 
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system rather than a set of separate behaviours. 

Understanding student engagement helps shift the 

focus of supervision from simply delivering feedback to 

supporting students in using it effectively. It highlights that 

progress depends not only on the quality of guidance, but 

also on how that guidance is received, processed, and acted 

upon. Engagement explains why similar supervision 

practices can lead to different outcomes and why small 

changes in communication can significantly affect 

momentum. 

By paying attention to engagement, supervisors can 

become more attuned to how students experience feedback. 

This awareness allows guidance to be framed in ways that 

support confidence, clarity, and sustained effort. Rather than 

viewing delays as personal shortcomings or procedural 

failures, engagement offers a lens for understanding the 

human dynamics at the heart of academic supervision. 

In this sense, student engagement is not an abstract 

concept, but a practical concern that shapes everyday 

academic work. It determines whether feedback becomes a 

stepping stone toward progress or a point of hesitation that 

slows the journey. Recognising its role is essential for 

creating supervision practices that are both supportive and 

effective. 

Structure of the Book 

This book grows out of a long-standing concern shared 

by many academics: why progress in research supervision 

often feels slower and more uncertain than it should. Across 

institutions and disciplines, supervisors invest time and 
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expertise, students work diligently, yet momentum is 

frequently lost somewhere between feedback and revision. 

The discussion in this book takes that everyday experience 

as its starting point. 

At the heart of supervision lies communication. 

Feedback is not simply a corrective tool, but a form of 

academic dialogue through which expectations are clarified, 

ideas are refined, and decisions are shaped. When feedback 

succeeds, it helps students see where they are, where they 

need to go, and how to move forward. When it fails, 

uncertainty replaces direction, and effort no longer 

translates into progress. 

Student engagement emerges as a decisive factor in 

this process. Feedback only becomes meaningful when 

students are able to think with it, manage their reactions to 

it, and act upon it in purposeful ways. Engagement, in this 

sense, is not a matter of motivation alone, but a combination 

of understanding, emotional readiness, and sustained 

action. Where these elements align, supervision supports 

steady academic development. Where they do not, revision 

becomes repetitive and progress stalls. 

Emotional response plays a quieter but equally 

important role. Academic work is personal, and critique can 

unsettle even capable students. Confidence, hesitation, and 

interpretation shape how feedback is received long before 

revision begins. Recognising these internal dynamics allows 

supervision to address not only what needs to be changed 

on the page, but also what students need in order to engage 

productively with that change. 

Ultimately, progress becomes visible through action. 
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Revision is the point at which feedback is tested, interpreted, 

and transformed into academic work. Some revisions lead to 

clarity and advancement; others result in cycles of 

adjustment that leave the underlying issues untouched. 

Understanding this difference helps supervision move 

beyond surface correction toward meaningful guidance. 

Throughout the book, supervision is approached not 

as an idealised model, but as an everyday academic practice 

shaped by routine interactions. Small choices in how 

feedback is framed, how expectations are communicated, 

and how dialogue is sustained often matter more than 

formal structures. Supervision works best when it supports 

understanding, preserves dignity, and encourages 

responsibility rather than compliance. 

This book does not offer a single formula for effective 

supervision. Instead, it invites readers to reflect on their own 

academic contexts and supervisory experiences. By 

reconsidering how feedback is communicated and how 

engagement is supported, supervision can become a process 

that sustains both academic quality and human resilience. In 

doing so, the final stages of academic work can become not 

merely something to be endured, but a meaningful part of 

intellectual development. 
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This section introduces the key ideas that support the 

discussions throughout the book. Rather than presenting 

theory as an abstract framework, this focus clarifies concepts 

that frequently appear in academic supervision but are often 

taken for granted. Feedback, engagement, and timeliness are 

widely used in higher education, yet their meanings and 

implications are not always clearly understood in everyday 

supervisory practice. 

Feedback is often discussed as a technical response to 

academic work, engagement as a personal trait of students, 

and timeliness as an administrative expectation. When 

viewed separately, these concepts can feel disconnected. 

This section brings them together by showing how they 

interact within the supervision process and how they 

collectively shape academic progress. Understanding these 

connections helps explain why some supervisory 

relationships maintain steady momentum, while others 

unintentionally lead to delays. 

The discussion begins by exploring feedback as a form 

of academic communication that guides thinking, signals 

priorities, and supports decision-making. It then turns to 

student engagement, understood as how learners think 

about, feel about, and act on the guidance they receive. 

Finally, the notion of timeliness is examined not as a rigid 

deadline, but as the outcome of effective interaction between 

feedback and engagement over time. 

By clarifying these core ideas, this section provides a 

shared language for discussing supervision more 

thoughtfully. The aim is not to introduce complex theory but 

to offer conceptual clarity that helps readers reflect on 
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familiar experiences in new ways. These concepts serve as 

reference points for the chapters that follow, supporting a 

deeper understanding of how effective feedback and active 

engagement contribute to consistent progress in academic 

work. 

Defining Effective Academic Feedback 

and Its Functions 

Academic feedback plays a central role in guiding 

students through complex academic work. In supervision, 

feedback serves as guidance that helps students understand 

where they are, where they are expected to go, and how to 

move forward. Rather than functioning simply as a 

judgment of quality, feedback operates as an ongoing form 

of academic guidance that supports learning and progress. 

Effective feedback does more than point out 

weaknesses. It helps students develop a clearer sense of 

academic standards and provides orientation within the 

revision process. In extended academic tasks, students often 

struggle not because they lack ability, but because 

expectations feel abstract or unclear. Feedback helps 

translate those expectations into something more concrete 

and manageable. 

In this sense, effective academic feedback fulfils 

several essential functions that work together to support 

progress. 

One important function of feedback is clarifying the 

goal. Students benefit from knowing what a successful piece 

of academic work looks like. Clear feedback helps them 

understand the expected level of coherence, depth, and 
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structure. When expectations are made explicit, students are 

better able to evaluate their own work and make informed 

decisions during revision. 

Another key function is highlighting the gap between 

current work and the expected standard. Feedback helps 

students see which aspects of their work already meet 

expectations and which areas require further development. 

This form of guidance is most helpful when it focuses on 

priorities rather than overwhelming students with excessive 

detail. By identifying what matters most, feedback provides 

direction without creating confusion. 

Equally important is offering guidance for 

improvement. Effective feedback does not stop at 

identifying problems. It suggests possible ways forward and 

helps students understand how to approach revisions. This 

guidance may involve rethinking ideas, reorganising 

sections, or refining arguments. When students are given a 

sense of how to proceed, revision becomes a purposeful 

process rather than a trial-and-error exercise. 

When feedback lacks clarity or fails to indicate a clear 

path forward, students may feel uncertain about how to 

respond. This uncertainty often leads to hesitation, repeated 

revisions that do not address core issues, or delays in 

progress. In contrast, feedback that combines clear goals, 

focused observation, and practical direction supports 

confidence and momentum. 

Understanding these functions helps reframe feedback 

as an active element of supervision rather than a passive 

response to written work. Effective feedback supports 

learning by guiding attention, shaping understanding, and 
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encouraging purposeful action. In doing so, it becomes a key 

resource for sustaining progress throughout the academic 

process. 

Types of Feedback (Formative vs. 

Summative, Written vs. Oral) 

The way feedback is delivered and the purpose it 

serves play an important role in shaping how students 

respond to guidance and how smoothly academic work 

progresses. Different types of feedback support learning in 

different ways, and understanding these distinctions helps 

supervisors choose the most appropriate approaches for 

particular stages of academic work. 

Formative and Summative Feedback 

Formative feedback is provided while academic work 

is still in progress. It is intended to support development, 

guide revision, and help students refine their thinking before 

work reaches its final form. In supervision, formative 

feedback commonly appears in responses to early drafts or 

developing sections. Its primary value lies in helping 

students recognise conceptual or structural issues early, 

allowing them to adjust direction before these issues become 

embedded in the entire work (Hattie & Timperley, 2007). 

Because formative feedback is ongoing and iterative, it 

helps students manage the complexity of academic tasks 

more effectively. Continuous guidance reduces uncertainty 

and allows students to focus their effort on meaningful 

improvement rather than repeated correction. For this 

reason, formative feedback is often regarded as a key 

resource for supporting steady progress and preventing 
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unnecessary delay. 

Summative feedback, in contrast, is evaluative in 

nature. It is usually provided at the end of a stage or upon 

completion of academic work and serves primarily as a 

judgment of quality. While summative feedback plays an 

important role in assessment and certification, it offers 

limited opportunity for further development. Its function is 

largely retrospective rather than forward-looking, making it 

less influential in guiding ongoing revision. 

Both forms of feedback have a place in academic 

supervision. However, when the goal is to support learning 

and sustained progress, formative feedback plays a 

particularly central role. 

Written and Oral Feedback 

Feedback is also distinguished by the mode through 

which it is delivered. Written and oral feedback each offer 

distinct advantages and are most effective when used in 

combination. 

Written feedback provides a stable record that 

students can revisit over time. It allows for careful 

explanation of ideas, detailed commentary on structure or 

argument, and sustained reflection. Written comments are 

especially useful for addressing complex academic issues 

that require thoughtful consideration and repeated review 

(Parr & Timperley, 2010). 

Oral feedback, typically delivered during supervision 

meetings, complements written guidance by creating space 

for dialogue. Through conversation, students can ask 

questions, clarify meaning, and confirm their understanding 
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of expectations. Oral feedback also plays an important 

emotional role. Direct interaction allows supervisors to 

acknowledge effort, reduce anxiety, and reinforce a sense of 

academic support, contributing to a more positive 

supervisory relationship (Luken, 2024). 

Research-informed discussions of supervision often 

suggest that feedback is most effective when these modes are 

combined strategically. Written feedback supports cognitive 

depth and careful revision, while oral feedback provides 

clarification and emotional reassurance. Together, they help 

ensure that guidance is both understood and acted upon 

constructively and confidently. 

The Quality of Feedback from the 

Supervisor’s Perspective 

From the supervisor’s point of view, the quality of 

feedback lies not only in what is said, but in how guidance is 

structured, delivered, and used to support student 

development. High-quality feedback serves as academic 

support, helping students interpret expectations, make 

decisions, and sustain progress. When feedback is poorly 

constructed or inconsistently delivered, even well-

intentioned guidance may fail to support learning. 

Several interrelated characteristics are commonly 

associated with effective supervisory feedback. Together, 

these qualities help create conditions that encourage student 

engagement and productive revision. 
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Specificity and Actionability 

One defining feature of high-quality feedback is its 

level of specificity. Rather than offering general judgments, 

effective feedback identifies particular aspects of the work 

that require attention and explains why they matter. 

Feedback that signals a problem without clarification often 

leaves students uncertain about how to proceed, increasing 

hesitation and delaying revision (Blakely & Smith, 2021). 

Actionable feedback goes a step further by suggesting 

possible directions for improvement. This does not mean 

prescribing every change; it means providing enough 

guidance to help students begin revising with confidence. 

When students understand both the issue and a possible way 

forward, they are more likely to engage actively and avoid 

unproductive cycles of trial and error. 

Timeliness 

The timing of feedback plays an important role in 

shaping how students respond. Feedback that arrives while 

students are still mentally connected to their work helps 

maintain continuity and momentum. When guidance is 

delayed, students may lose focus, shift attention to other 

tasks, or struggle to re-enter the academic mindset required 

for revision. 

From a supervisory perspective, timely feedback 

supports not only progress but also trust within the 

supervisory relationship. Students who receive feedback 

within an expected timeframe are more likely to feel 

supported and motivated to respond promptly. Delays, on 

the other hand, can contribute to frustration, disengagement, 

and extended completion timelines, particularly during 
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demanding stages of academic work. 

Balance and Tone 

Feedback is inseparable from its emotional impact. The 

tone in which guidance is delivered strongly influences how 

students receive and interpret critique. Effective feedback 

maintains a balance between acknowledging strengths and 

identifying areas for improvement. Recognition of what 

works well helps preserve confidence, while constructive 

critique signals opportunities for growth (Akolgo et al., 

2025). 

A supportive and encouraging tone does not dilute 

academic standards. Instead, it creates an emotional 

environment in which students feel able to engage with 

challenging feedback. When critique is delivered harshly or 

vaguely, students may respond defensively or withdraw 

emotionally, making it harder for them to process guidance 

and act on it. In this sense, tone serves as emotional support 

that enables learning. 

Focus on High-Level Academic Issues 

Another important aspect of feedback quality concerns 

where attention is directed. Feedback that prioritises high-

level academic issues, such as clarity of ideas, coherence of 

structure, and strength of argument, helps students develop 

a deeper understanding of the subject. These elements are 

central to the overall quality of academic work and have a 

greater impact on long-term improvement than surface-level 

corrections alone. 

Surface-level feedback, including comments on 

language accuracy or formatting, has its place and is often 
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necessary. However, when such feedback dominates 

supervisory guidance, students may focus on minor edits 

while overlooking more substantial issues. This imbalance 

can unintentionally foster dependency, as students rely on 

supervisors to identify small errors rather than developing 

their own evaluative skills (Gezahegn & Gedamu, 2023). 

By keeping the primary focus on conceptual and 

structural development, supervisors help students engage 

with the most meaningful aspects of academic work. This 

approach encourages independence, deeper reflection, and 

more efficient revision. 

Integrating Quality in Supervisory Practice 

Taken together, specificity, timeliness, balanced tone, 

and focus on high-level issues form the foundation of 

effective supervisory feedback. These qualities do not 

operate independently. Clear guidance delivered too late 

may lose its impact, just as timely feedback delivered 

without clarity may create confusion. 

Viewing feedback quality through these 

interconnected elements allows supervisors to reflect on 

their own practices and consider how small adjustments can 

enhance student engagement. High-quality feedback 

supports not only academic improvement, but also 

confidence, motivation, and sustained progress over time. 

How Students Engage with Feedback: A 

Three-Dimensional Perspective 

The effectiveness of academic feedback does not 

depend solely on how carefully it is written or how 
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insightful its comments are. Its real influence emerges from 

how students engage with it. Two students can receive the 

same feedback and respond in very different ways, leading 

to markedly different outcomes in their academic progress. 

This variation highlights the importance of looking beyond 

feedback quality alone and paying attention to how students 

think about, feel about, and act on the guidance they receive. 

Discussions of student engagement often describe it as 

a multidimensional process involving emotional, 

intellectual, and behavioural engagement (Fredricks et al., 

2004). When applied to academic supervision, this 

perspective helps explain why feedback sometimes 

accelerates progress and, at other times, leads to hesitation 

or delay (de Kleijn et al., 2013; Handley et al., 2011)—

engagement functions as the connecting space where 

feedback is interpreted, internalised, and translated into 

academic action. 

Rather than viewing engagement as a single trait, this 

section presents it as a dynamic process with three closely 

connected dimensions: affective, cognitive, and behavioural. 

Each dimension plays a distinct role, and together they 

shape how students respond to supervisory feedback. 

When Feedback Meets Emotion: Affective Engagement 

Affective engagement refers to the emotional 

responses students experience when they receive feedback. 

Academic work, exceptionally extended and high-stakes 

tasks, often carries a strong personal dimension. As a result, 

feedback is rarely received in a neutral emotional state. 

Comments intended to improve quality may also trigger 

anxiety, frustration, or self-doubt, especially when 
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expectations feel demanding or unclear (Fredricks et al., 

2004; Akolgo et al., 2025; Jin et al., 2022). 

These initial emotional reactions play a crucial role in 

shaping what happens next. If students become 

overwhelmed by negative feelings, they may struggle to 

move forward, regardless of how valuable the feedback may 

be. In this sense, affective engagement acts as an emotional 

gateway. It determines whether students feel able to engage 

intellectually with the critique or withdraw from the task 

altogether. 

High affective engagement is often reflected in 

qualities such as resilience and openness. Students who 

recover quickly from discomfort are more likely to view 

feedback as a resource rather than a personal judgment. 

They tend to believe that academic ability can be developed 

through effort and revision, allowing them to approach 

critique with a growth-oriented mindset. 

Low affective engagement, on the other hand, may 

appear as avoidance or defensiveness. Students may delay 

revising their work, distance themselves emotionally from 

the task, or dismiss feedback as unfair or irrelevant (Myers 

et al., 2021). These responses do not necessarily indicate a 

lack of ability, but rather difficulty managing the emotional 

demands of academic critique. 

Making Sense of Feedback: Cognitive Engagement 

Cognitive engagement involves the intellectual effort 

students invest in understanding feedback. This dimension 

concerns how students interpret comments, identify 

underlying issues, and connect guidance to broader 

academic expectations (Hattie & Timperley, 2007). It is 
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within this process that learning and conceptual 

development take place. 

Students who are cognitively engaged go beyond 

surface interpretation. They attempt to understand what a 

comment is really addressing, whether it concerns the clarity 

of the argument, the coherence of the structure, or the 

alignment of ideas. This diagnostic capacity allows them to 

see feedback not as a list of corrections, but as insight into 

how their work can be strengthened. 

Cognitive engagement also involves reflection and 

self-monitoring. As students revise, they begin to recognise 

recurring patterns in their writing and anticipate potential 

issues in future work (Hwang, 2025; Plaindaren & Shah, 

2019). Over time, this reflective process supports greater 

independence and more efficient revision. 

Difficulties arise when cognitive engagement remains 

shallow. Students may focus on isolated words or sentences 

while missing broader conceptual concerns. This 

misinterpretation often leads to revisions that address 

symptoms rather than causes, resulting in repeated feedback 

on the same underlying issues. Such cycles can be frustrating 

and time-consuming, not because effort is lacking, but 

because understanding has not fully developed. 

From Understanding to Action: Behavioural Engagement 

Behavioural engagement refers to the actions students 

take after receiving feedback. It is the most visible dimension 

of engagement, encompassing how promptly and 

purposefully students revise their work (Khuder, 2025; Kleij, 

2019; Zhang & Hyland, 2022a). 
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High behavioural engagement is reflected in timely 

and focused revision. Students act on feedback with 

intention, seek clarification when needed, and address both 

structural and conceptual concerns. They approach revision 

as a process of improvement rather than as a task to be 

completed as quickly as possible. 

Lower levels of behavioural engagement often involve 

delay or superficial response. Students may postpone 

revision, focus only on minor edits, or make changes that do 

not address the core issues raised in feedback (Guzman et al., 

2025; Pravita & Kuswandono, 2022). While such responses 

may appear to be compliant, they rarely lead to meaningful 

progress and often result in further rounds of critique. 

The other dimensions strongly influence behavioural 

engagement. Students are more likely to act when they feel 

emotionally supported and cognitively clear about what 

needs to be done. When confusion or discouragement 

dominates, action is often delayed. 

Bringing the Dimensions Together 

Affective, cognitive, and behavioural engagement are 

closely interconnected. Emotional readiness supports 

understanding, understanding enables purposeful action, 

and action reinforces confidence. When all three dimensions 

are aligned, feedback becomes a powerful driver of academic 

progress. When one dimension breaks down, the entire 

process may slow or stall. 

Viewing student engagement through this 

multidimensional lens helps explain why effective 

supervision involves more than delivering high-quality 

feedback. It also involves supporting students in managing 
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emotional responses, developing understanding, and 

translating guidance into action. This perspective provides a 

practical foundation for reflecting on how feedback and 

engagement work together in everyday supervision. 

The Causal Link Between Feedback Engagement and 

Academic Outcomes 

This monograph asserts a causal chain: the quality of 

supervisory input is mediated by the student's 

tridimensional engagement, which then determines the 

speed and quality of academic outputs, specifically Timely 

Thesis Completion. 

The literature strongly suggests a positive correlation 

between high student engagement—across all three 

dimensions—and desirable academic outcomes (Fredricks et 

al., 2004; Price et al., 2011; Yu et. The relationship is not linear 

(Feedback →Revision) but cyclical and interdependent: 

Affective Precedes Cognitive: The student must first 

successfully regulate their emotions (Affective Resilience) 

before allocating cognitive resources to deep interpretation. 

Cognitive Determines Behavioural Quality: 

Misinterpretation (Cognitive Misalignment) directly results 

in ineffective or superficial action (Low Behavioural 

Quality), necessitating another revision cycle and wasting 

precious time. 

Behavioural Speed Ensures Timeliness: Sustained 

momentum, measured by a consistently minimised RCT, 

prevents the thesis from stretching beyond the prescribed 

timeline. Conversely, poor engagement creates 

compounding delays; a student who avoids a difficult 
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revision (low behavioural/affective) receives the next set of 

feedback later, further eroding their confidence and making 

the task feel insurmountable. 

This monograph, therefore, positions the composite 

concept of "Feedback Engagement" (FE) as the core 

theoretical determinant linking the pedagogical input 

(supervision) with the critical institutional output (timely 

graduation). 

Positioning the Monograph in the Landscape of Thesis 

Supervision Research 

Existing research on thesis supervision often focuses 

separately on the role of the supervisor (e.g., mentoring style, 

training) or on institutional support structures (e.g., 

available workshops) (Ädel et al., 2023). While these studies 

are valuable, they often fail to capture the dynamic, 

transactional nature of the thesis process as a whole—the 

"black box" of what happens between receiving feedback 

and resubmitting a draft. 

This monograph distinguishes itself and makes a novel 

contribution by addressing three key gaps: 

Focusing on the Transactional Process (The "Black 

Box"): Shifting the lens from the supervisor's input (feedback 

delivery) to the student's internal process (feedback 

engagement). This provides a granular, micro-level 

understanding of why some students use feedback 

effectively to finish on time, while others fail to translate the 

same feedback into progress. 

Empirical Application of Multidimensional 

Engagement via TAPs: This study is among the first to 
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successfully apply the tridimensional engagement model to 

the high-stakes context of thesis writing. Crucially, it 

pioneers the use of Think-Aloud Protocols (TAPs) to 

empirically capture the usually invisible affective and 

cognitive dynamics of students as they process critique, a 

methodology rarely applied in this specific domain (Ericsson 

& Simon, 1998; Young, 2005) 

Defining and Measuring Revision Cycle Time (RCT): 

The monograph introduces and validates RCT as the critical, 

measurable behavioural metric that links engagement to the 

final outcome. This moves the field beyond subjective 

reports of progress to objective, process-oriented 

measurement. 

By taking this unique position—analysing the efficacy 

of feedback not by its inherent quality but by its subsequent 

uptake and utilisation—this study aims to offer a novel 

contribution to the field of higher education, providing a 

pathway to resolving the perennial problem of the 

"graduation crisis" through a targeted intervention in the 

supervisory feedback process. 
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The Dynamics of Student 
Affective and Cognitive 
Engagement 
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This section explores the internal dimensions of 

students' engagement with supervisory feedback, focusing 

on emotional and cognitive responses. When students 

receive academic guidance, their reactions are shaped not 

only by the content of the feedback but also by how they feel 

about it and how they interpret its meaning. These internal 

processes play a crucial role in determining whether 

feedback becomes a source of clarity and momentum or a 

trigger for hesitation and delay. 

Emotional responses are often the first point of contact 

between students and feedback. Feelings such as anxiety, 

confidence, frustration, or reassurance influence whether 

students feel ready to engage with critique. These affective 

reactions shape students’ openness to guidance and their 

willingness to persist through challenging stages of 

academic work. 

Alongside emotional responses, cognitive engagement 

determines how students make sense of feedback. This 

involves interpreting comments, identifying underlying 

issues, and connecting guidance to broader academic 

expectations. Students who can reflect deeply on feedback 

tend to move beyond surface-level revision and develop a 

clearer understanding of what improvement requires. 

Affective and cognitive engagement are closely 

intertwined. Emotional readiness supports intellectual 

processing, while a clear understanding can reduce anxiety 

and build confidence. When either dimension is weakened, 

students may struggle to respond productively, even when 

feedback is well-intentioned and carefully framed. 
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By examining these internal dynamics, this section 

highlights why feedback alone is not sufficient to ensure 

progress. Before students can act on guidance, they must 

first navigate their emotional reactions and achieve 

conceptual clarity. These internal processes form the 

foundation for meaningful engagement and prepare 

students for the visible actions that follow in the academic 

revision process. 

Between Frustration and Motivation 

Extended academic work is not only an intellectual 

undertaking but also an emotional experience. Because the 

work is deeply personal, feedback is often received not 

simply as technical guidance but as a reflection on one’s 

competence, effort, or academic identity (Ahmed, 2024; 

Jarymowicz, 2016). As a result, emotional responses play a 

central role in shaping how students engage with 

supervisory feedback. 

Students’ affective engagement tends to fluctuate over 

time. Moments of frustration, disappointment, or self-doubt 

may alternate with renewed motivation and confidence. 

These emotional shifts strongly influence how quickly 

students feel ready to begin revising their work. Before any 

visible action can take place, students must first process their 

emotional reactions to the critique. 

For many students, especially those who struggle to 

maintain momentum, the initial encounter with extensive 

written feedback can be emotionally overwhelming. 

Feelings of anxiety, discouragement, or defensiveness may 

emerge when feedback is perceived as overly critical, global, 

or voluminous. Such reactions can temporarily immobilise 
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students, leading to hesitation or procrastination as they 

attempt to regain emotional balance (Ahmed, 2024; 

Jarymowicz, 2016). In these moments, emotional responses 

become a barrier to engaging with the task itself. 

In contrast, emotionally supportive feedback can be 

motivating. When supervisors acknowledge effort, highlight 

strengths, or frame critique constructively, students are 

more likely to interpret feedback as guidance rather than 

judgment. Even brief expressions of encouragement can 

reduce emotional resistance and help students approach 

revision with greater confidence. In this sense, tone and 

balance in feedback function as emotional support, lowering 

the threshold for engagement. 

Beyond initial reactions, students may also experience 

affective fatigue. This condition develops gradually as 

multiple rounds of feedback accumulate, particularly when 

each revision elicits a similar volume of criticism. Instead of 

reacting with strong negative emotions, students may 

become emotionally drained and disengaged. Motivation 

diminishes, and progress plateaus as students struggle to 

find the emotional energy required for deeper revision. 

Affective fatigue is often subtle and easily 

misunderstood. Supervisors may interpret slowing progress 

as a lack of discipline or ability, without recognising the 

cumulative emotional burden students are carrying. This 

misinterpretation can unintentionally widen emotional 

distance and further reduce students’ willingness to engage 

deeply with feedback. 

The quality of the supervisory relationship plays an 

important role in buffering these emotional challenges. 
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When students perceive their supervisor as supportive and 

empathetic, they are better able to tolerate critical feedback 

without becoming overwhelmed. Trust allows students to 

view critique as part of a shared effort to improve academic 

quality rather than as a personal verdict on failure. 

Personalised comments, acknowledgement of progress, and 

consistent encouragement help sustain emotional 

engagement, even during demanding phases of revision. 

Understanding students’ emotional responses 

highlights why affective engagement is a foundational 

element of adequate supervision. Before students can reflect 

on or act on feedback, they must first feel emotionally 

capable of doing so. Recognising and addressing this 

emotional dimension allows feedback to function not only as 

intellectual guidance but also as a source of motivation and 

resilience throughout the academic process. 

Patterns of Emotional Engagement 

Students who maintain steady academic progress 

often display recognisable patterns in how they manage 

their emotional responses to feedback. While frustration and 

discomfort are common reactions to critique, these students 

tend to regulate their emotions in ways that prevent 

prolonged delay and disengagement. 

One typical pattern is rapid emotional regulation. 

Students may initially feel disappointed or irritated when 

receiving critical feedback, but they can quickly move from 

emotional reaction to task-oriented thinking. Rather than 

dwelling on negative feelings, they reframe feedback as a 

practical guide for improvement. This shift allows them to 

begin planning revisions without extended periods of 
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avoidance or procrastination (Garg et al., 2025; 

Schuenemann et al., 2022). 

Another important pattern is an instrumental view of 

feedback. Instead of interpreting critique as a personal 

judgment, students who progress steadily tend to see 

feedback as a necessary academic service. Feedback is 

understood as part of the supervisory role, aimed at aligning 

the work with academic standards rather than evaluating 

personal worth. This perspective helps students extract 

helpful guidance while minimising the emotional weight of 

criticism (Gedamu & Gezahegn, 2021). 

Sustained motivation is also supported by attention to 

incremental progress. Small indicators of improvement, 

such as approving a section or reducing the number of 

required revisions, often serve as important sources of 

encouragement. Supervisors who acknowledge these 

milestones help reinforce momentum and sustain emotional 

engagement over time. 

In addition to individual strategies, many students rely 

on social support to process emotional responses. 

Discussing feedback informally with peers before beginning 

revision allows students to externalise frustration and regain 

perspective. This separation between emotional processing 

and academic work helps preserve focus during revision and 

reduces the likelihood that negative emotions will interfere 

with productive engagement. 

Students who manage emotional engagement 

effectively also demonstrate a high degree of self-

awareness. They recognise personal emotional triggers and 

adjust their behaviour accordingly. For example, some 
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choose to wait a short period after receiving feedback before 

engaging with it in depth, allowing initial emotional 

reactions to settle. This brief distancing helps ensure that 

feedback is approached with greater clarity and readiness, 

facilitating a smoother transition into revision planning. 

Emotional Barriers to Engaging with Feedback 

While some students develop effective strategies for 

managing emotional responses, others encounter emotional 

barriers that significantly slow academic progress. These 

barriers often arise not from a lack of ability, but from 

difficulties interpreting and coping with criticism. 

One common barrier is defensive avoidance. Students 

may perceive high-level conceptual feedback as a challenge 

to their competence and respond by focusing on minor, 

easily corrected issues. By concentrating on surface-level 

changes, they avoid engaging with more demanding 

revisions that require deeper reflection and restructuring 

(Alhaisoni & Arabia, 2012; Hermilinda Imelda & Abd Aziz, 

2016; Talapngoen & Deerajviset, 2017). While this strategy 

may reduce discomfort in the short term, it often leads to 

repeated feedback on the same underlying issues. 

Another significant barrier is overwhelm and anxiety. 

When feedback accumulates across multiple sections or is 

delivered all at once after a long interval, students may feel 

unable to identify a clear starting point. Feelings of being 

overwhelmed can lead to temporary paralysis, where 

students delay revision simply because the task feels 

unmanageable (Akolgo et al., 2025; Lipnevich et al., 2020; 

Tariq et al., 2025). 

Emotional barriers can also emerge from the 
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supervisory relationship itself. When students perceive 

feedback as harsh, distant, or overly demanding, they may 

develop anxiety around submission. Fear of negative 

judgment can lead to excessive self-editing, prolonged 

hesitation before submitting drafts, or avoidance of 

communication altogether (P. Li et al., 2025; Shobari et al., 

2025). 

A particularly damaging pattern is fear-based silence. 

In this situation, students hesitate to seek clarification about 

ambiguous feedback because they worry about appearing 

incompetent or burdensome. Rather than asking questions, 

they attempt to guess the supervisor’s intent, often leading 

to ineffective or misaligned revisions. This silence reinforces 

misunderstanding and prolongs the revision cycle. 

The format and presentation of feedback can 

intensify these emotional barriers. Dense comments, 

unstructured annotations, or feedback delivered without an 

accompanying explanation may be perceived as impatience 

or a lack of support. When students are left to decipher 

extensive critique on their own, feelings of isolation and 

emotional strain can increase, further reducing engagement. 

Understanding Emotional Patterns in Supervision 

Recognising these patterns of emotional engagement 

helps explain why similar feedback can lead to very different 

outcomes. Emotional regulation, perspective on critique, 

and access to support all shape how students respond to 

guidance. By viewing emotional engagement as a dynamic 

and influential component of supervision, educators and 

supervisors can better anticipate challenges and frame 

feedback to support resilience, clarity, and sustained 



Effective Feedback in Research Supervision| 48 

progress. 

Students’ Cognitive Processing 

Beyond emotional reactions, students’ progress is 

powerfully shaped by how they cognitively process 

supervisory feedback. Cognitive engagement refers to the 

mental effort required to understand what feedback means, 

why it matters, and how it should guide revision. This stage 

marks the transition from emotional response to intellectual 

interpretation, where feedback begins to influence learning 

and decision-making (Hattie & Timperley, 2007). 

Students who engage cognitively with feedback do 

more than read comments at face value. They attempt to 

understand the intention behind the critique and its relation 

to broader academic expectations. In this process, feedback 

becomes a source of insight rather than a list of required 

changes. Students begin to see patterns in their work and 

recognise how specific comments connect to underlying 

issues in structure, argumentation, or clarity. 

In contrast, limited cognitive engagement often results 

in surface-level interpretation. Students may focus narrowly 

on what needs to change without reflecting on why it is 

necessary. This approach can lead to revisions that address 

individual sentences or sections while leaving deeper 

conceptual issues unresolved. Over time, such revisions may 

appear responsive but fail to produce meaningful 

improvement. 

A central element of effective cognitive engagement is 

diagnostic capacity. This involves identifying the 

underlying cause of a problem rather than responding only 
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to its visible symptoms. For example, a comment that 

appears to address wording or organisation may actually 

point to a deeper issue in logic or conceptual alignment. 

Students with strong diagnostic capacity pause to consider 

what the feedback is really targeting and how it affects the 

overall coherence of their work. 

When diagnostic capacity is well developed, students 

approach feedback as an opportunity to refine their 

understanding of academic standards. They reflect on how a 

single comment might apply across multiple sections and 

use that insight to guide future writing. This approach 

reduces repetition and supports more efficient revision. 

When diagnostic capacity is weak, feedback can feel 

like a decoding task. Students may treat comments as 

isolated instructions that must be satisfied to gain approval, 

rather than as guidance for learning. In this situation, 

cognitive effort is spent guessing what the supervisor wants 

rather than understanding the principles underlying the 

critique. This mindset often leads to repeated 

misunderstanding and frustration. 

These differences highlight the limits of viewing 

feedback as a simple transaction. Cognitive engagement 

transforms feedback from a compliance task into a learning 

process. Students who approach critique with curiosity and 

openness are more likely to internalise academic standards 

and apply them independently. In this sense, successful 

cognitive processing of feedback is less about innate ability 

and more about adopting a reflective and growth-oriented 

approach to interpreting academic guidance. 

Alignment and Misalignment of Interpretations 
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A central finding was the prevalence of cognitive 

misalignment, where the student's interpretation of the 

feedback did not match the supervisor’s intended meaning. 

This was a significant bottleneck in the revision process: 

Misalignment in DGs: Delayed Graduates often 

struggled with abstract or rhetorical feedback (e.g., 

"Strengthen the link here" or "This argument is circular"). 

TAPs showed them attempting literal fixes (e.g., adding a 

transitional phrase) instead of addressing the fundamental 

structural or logical flaw. This led to perpetual, ineffective 

revisions and delays. (Baleghizadeh & Gordani, 2012; Shi, 

2024; Wen et al., 2025). 

Alignment in TGs: Timely Graduates demonstrated 

superior diagnostic capacity. Upon encountering ambiguous 

feedback, they immediately generated hypotheses about the 

supervisor's intent (e.g., "I think he means I have not fully 

justified the method selection yet, not just that I need more 

references"). They viewed ambiguity as an invitation to 

dialogue rather than a source of confusion, actively seeking 

clarification quickly to restore cognitive alignment. 

The depth of misalignment was often discipline-

specific. For example, in qualitative studies, misalignment 

frequently centred on rhetorical or theoretical frameworks, 

where a Delayed Graduate would confuse a critique of a 

theory's utility with a critique of the placement of the theory 

section. In contrast, quantitative students often experienced 

misalignment regarding statistical interpretation or the 

presentation of results, attempting to adjust the statistical 

output when the supervisor was actually critiquing the 

framing of the discussion section. These subtle 
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misinterpretations, left unresolved, led to months of 

nonprogressive revisions. 

The key factor differentiating Timely Graduates and 

Delayed Graduates in managing ambiguity was their default 

position: Timely Graduates operated from an 'Intentionality 

Assumption,' assuming the supervisor's comment had a 

valid and necessary intellectual purpose, even if poorly 

phrased, prompting them to seek a more profound meaning. 

Delayed Graduates, however, defaulted to 'Defensive 

Literalism,' interpreting vague feedback in the most non-

committal or least labour-intensive way possible, thereby 

satisfying the perceived instruction superficially while 

preserving the underlying flawed structure of their 

argument. 

Student Strategies for Understanding Ambiguous 

Feedback 

When faced with ambiguous feedback, students 

employed distinct strategies: 

Strategy Description Typical 

User 

Group 

Impact on 

Timeliness 

Active 

Clarificatio

n (High) 

Drafting questions 

for the next meeting 

or sending an 

email/message to 

the supervisor to 

clarify any 

ambiguity before 

starting revisions. 

Timely 

Graduate

s (TGs) 

Accelerated; 

minimised 

wasted 

effort. 

Peer Seeking Mixed, Moderate 
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Consultatio

n (Medium) 

interpretation from 

peers or other 

academic mentors 

to achieve clarity 

before proceeding. 

but 

common 

among 

TGs 

seeking 

efficiency

. 

acceleration; 

useful for 

decoding 

discipline-

specific 

jargon. 

Guess and 

Fix (Low) 

Implementing what 

they believe to be 

the intended 

revision without 

seeking supervisor 

validation often 

results in superficial 

changes. 

Delayed 

Graduate

s (DGs) 

Stalled; led 

to ineffective 

revisions 

and 

repeated 

feedback 

cycles. 

Avoidance 

(Lowest) 

Ignoring or 

postponing the 

complex/ambiguou

s comment entirely, 

prioritising easy 

fixes. 

Delayed 

Graduate

s (DGs) 

Significant 

delay; 

conceptual 

flaws remain 

unaddressed

. 

An important emergent strategy used by Timely 

Graduates, not fully captured in the initial table, was 

'Revision Previewing.' This involved TGs writing minor, 

non-committed experimental revisions based on their 

interpretation of an ambiguous comment, and then 

presenting only the proposed revision to the supervisor for 

quick validation, effectively asking: "Is this what you 

meant?" This rapid, low-stakes micro-feedback loop 

minimised the risk of engaging in a large-scale, months-long 

revision based on a false premise, showcasing a highly 

proactive form of behavioural engagement linked to 
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superior cognitive planning. 

Conversely, the 'Guess and Fix' strategy employed by 

Delayed Graduates was often exacerbated by the 'Sunk Cost 

Fallacy.' After investing significant time guessing and 

implementing an incorrect revision, DGs were often 

reluctant to acknowledge their error or seek clarification, 

leading them to defend the incorrect fix in subsequent 

submissions stubbornly. This behavioural inertia, born from 

cognitive misalignment, often required the supervisor to 

issue an even harsher, more explicit correction, further 

damaging the student's affective state and creating a vicious 

cycle of delay. 

How Feedback Quality Shapes Affective and Cognitive 

Engagement 

Although affective and cognitive engagement take 

place within the student, these internal processes are 

strongly influenced by the quality of feedback they receive 

(Fu & Huang, 2025; Pearson, 2024; Zhan & Yan, 2025). 

Feedback does not merely convey information about 

academic work. It shapes how students feel about the task, 

how they interpret expectations, and how confidently they 

move forward with revision. 

One important aspect of feedback quality is 

specificity. Feedback that is clear and actionable reduces the 

mental effort required to interpret what needs to be done. 

When guidance is concrete and focused, students can 

translate comments into practical steps with less uncertainty. 

This clarity reduces cognitive strain and allows students to 

focus on improving their work rather than deciphering the 

meaning of the feedback. 
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The tone of feedback also plays a central role in 

shaping engagement. Feedback perceived as supportive and 

constructive helps build trust between a student and a 

supervisor. When students feel encouraged rather than 

judged, they are more willing to engage with challenging 

critique and address higher-level issues in their work 

(Hakim et al., 2025; Zhang & Hyland, 2022b). A positive tone 

does not reduce academic rigour. Instead, it creates 

emotional safety that enables deeper intellectual effort. 

Another key dimension of feedback quality is its 

conceptual focus. Feedback that consistently emphasises 

high-level academic issues, such as coherence of ideas, 

strength of argument, or analytical depth, signals what truly 

matters in academic work. This guidance encourages 

students to prioritise meaningful revision rather than 

becoming preoccupied with surface-level editing. Over time, 

such focus supports deeper cognitive engagement and more 

efficient progress. 

Beyond individual comments, feedback also functions 

as a model of academic communication. When supervisors 

present feedback in a clear, coherent, and logically 

structured manner, they implicitly demonstrate the 

standards of disciplinary discourse. Students exposed to this 

consistency are better able to internalise expectations and 

apply them across drafts. In contrast, feedback that is 

inconsistent, contradictory, or emotionally charged can 

increase cognitive burden, as students must expend 

additional effort to interpret how guidance is being 

communicated. 

The timing of feedback further shapes how students 
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engage with it. Feedback returned within a reasonable 

timeframe helps students stay mentally connected to their 

work and to the supervisor’s expectations. When feedback 

arrives too late, students often need to reorient themselves 

by rereading drafts and reconstructing their original line of 

thinking. This interruption can weaken both emotional 

readiness and cognitive clarity, slowing the revision process 

and diminishing momentum. 

Taken together, these elements highlight how the 

quality of feedback directly influences the internal dynamics 

of engagement. Students are more likely to regulate 

emotions effectively and interpret critique accurately when 

feedback is clear, supportive, focused, and timely. These 

internal processes form the core of productive supervision, 

shaping whether feedback becomes a catalyst for progress or 

a source of delay. 

Understanding the relationship between feedback 

quality and student engagement helps explain why similar 

academic demands can lead to different outcomes. It also 

reinforces the idea that adequate supervision depends not 

only on what feedback addresses, but on how it is 

communicated and experienced over time. 
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The Impact of Behavioural 
Engagement on Timeliness 
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This section focuses on the visible side of student 

engagement: the actions students take after receiving 

feedback. While emotional and cognitive engagement shape 

readiness and understanding, behavioural engagement 

determines whether guidance is translated into concrete 

progress. It is through action that feedback ultimately 

influences the pace of academic work. 

Behavioural engagement can be seen in how students 

revise their work, how consistently they communicate with 

supervisors, and how they monitor their own progress. 

These everyday practices reveal how students manage 

feedback in practical terms. Some students respond 

promptly and purposefully, while others delay action, revise 

superficially, or disengage from communication. These 

differences in behaviour play a decisive role in shaping how 

smoothly academic work moves forward. 

Effective behavioural engagement is characterised by 

intentional revision. Students act on feedback with a clear 

sense of priority, addressing substantive issues rather than 

focusing only on minor corrections. They seek clarification 

when guidance is unclear, systematically revise plans, and 

remain attentive to how changes affect the overall quality of 

their work. Such behaviours help maintain continuity and 

reduce unnecessary repetition. 

In contrast, limited behavioural engagement often 

appears as prolonged hesitation, fragmented revision, or 

minimal response to feedback. Students may spend 

extended periods reworking surface-level details while 

avoiding bigger conceptual changes. Communication with 

supervisors may become infrequent or reactive rather than 
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purposeful. Over time, these patterns slow progress and 

extend the overall completion timeline. 

Behavioural engagement also involves self-

monitoring. Students who regularly reflect on their progress 

are better able to identify obstacles early and adjust their 

approach. By tracking what has been revised, what remains 

unclear, and what requires further guidance, they maintain 

a sense of direction and control. This self-regulatory 

behaviour supports steady momentum, even during 

demanding stages of academic work. 

Understanding behavioural engagement highlights 

why progress is not determined solely by the quality of 

feedback or the depth of understanding. Action bridges 

intention and outcome. When students respond to feedback 

with timely, focused, and reflective behaviour, academic 

work moves forward more efficiently. In this way, 

behavioural engagement serves as the practical link between 

supervision and timeliness, shaping whether guidance leads 

to sustained progress or prolonged delay. 

 

The Spectrum of Behavioural 

Engagement: Revision, Dialogue, and 

Self-Monitoring 

Behavioural engagement refers to the visible effort 

students invest in advancing their academic work. It is 

reflected not only in how much time students spend 

revising, but more importantly, in how they choose to act on 

the guidance they receive. From a supervisory perspective, 
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behavioural engagement is best understood as a spectrum of 

practices that translate feedback into progress (Fredricks et 

al., 2004). 

Within academic supervision, behavioural 

engagement typically manifests in three interconnected 

forms: revision practices, communication with supervisors, 

and self-monitoring over time. 

Revision Quality and Strategy 

One central expression of behavioural engagement is 

the quality of revision. Effective revision goes beyond 

correcting surface-level issues such as wording or 

formatting. It involves rethinking structure, refining 

arguments, and aligning ideas more closely with academic 

expectations. Students who engage strategically with 

feedback are willing to revisit entire sections of their work 

when necessary, recognising that improvement often 

requires more than localised edits (Lim et al., 2024). 

Less effective revision practices may still involve 

considerable effort, but that effort is often misdirected. 

Students may spend long hours making changes that leave 

deeper conceptual or structural issues untouched. While this 

activity can create a sense of productivity, it rarely leads to 

meaningful improvement. Understanding revision as a 

strategic process helps distinguish between effort that 

advances the work and effort that merely maintains the 

appearance of engagement. 

Discussion and Communication 

Behavioural engagement is also evident in how 

students communicate with supervisors. Proactive 
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communication, such as requesting clarification, discussing 

feedback, or confirming priorities, helps reduce 

misunderstanding and supports more accurate revision. 

Dialogue allows students to test their interpretations of 

feedback and align their understanding with supervisory 

expectations (Bitchener et al., 2011). 

When communication is limited or avoided, students 

are more likely to rely on guesswork. Misinterpretation can 

persist across drafts, resulting in repeated feedback on the 

same issues. Regular, purposeful discussion helps transform 

feedback from a one-way message into a shared academic 

conversation, strengthening both clarity and confidence. 

Self-Monitoring and Time Management 

A third aspect of behavioural engagement involves 

self-monitoring. Students who track their progress, set 

realistic timelines, and reflect on how effectively they are 

using their time are better positioned to maintain 

momentum. Self-monitoring supports intentional decision-

making, allowing students to adjust their approach when 

progress slows or challenges arise (Wolters et al., 2023). 

Effective time management in supervision is not 

simply about working faster. It involves recognising which 

tasks require deeper attention and allocating effort 

accordingly. Students who regularly review their goals and 

progress tend to engage with feedback more systematically 

and avoid last-minute or fragmented revision. 

From Activity to Strategy 

An important distinction in behavioural engagement 

lies between activity and strategy. Being busy does not 
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necessarily mean being effective. Some students invest 

substantial time and energy in revision but focus primarily 

on isolated comments, leaving underlying issues 

unresolved. This pattern can create an illusion of 

productivity while progress remains limited. 

More effective behavioural engagement is 

characterised by strategic reworking. Students recognise that 

a comment in one section may have implications elsewhere 

and respond by revisiting related parts of their work. This 

broader application of feedback reflects an integration of 

understanding and action, allowing revision to address root 

causes rather than symptoms. 

By viewing behavioural engagement as a spectrum of 

practices, it becomes clear that progress depends not on 

effort alone, but on how thoughtfully that effort is directed—

strategic revision, open communication, and reflective self-

monitoring work together to transform feedback into 

sustained academic advancement. 

Understanding Student Behaviour 

Through Reflective Thinking Practices 

One effective way to understand students’ behavioural 

engagement is by examining how they plan their actions 

after receiving feedback. Reflective thinking practices, often 

referred to as think-aloud approaches in educational 

literature, help illuminate the intentions, priorities, and 

decision-making processes that precede visible academic 

action. These practices offer insight into how understanding 

and planning shape the quality of revision. 

When students clearly understand feedback, their 
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revision plans tend to be structured and purposeful. They 

can translate guidance into concrete steps, such as reviewing 

specific sections, revisiting key sources, or restructuring an 

argument. This kind of planning reflects clarity of purpose 

and allows students to move forward with confidence and 

direction (Elizondo, 2024). 

In contrast, when understanding remains uncertain, 

planning often becomes vague. Students may express 

general intentions to “fix” or “improve” their work without 

identifying what needs to change or how to begin. Such 

indistinct planning frequently leads to ineffective revision, 

as effort is dispersed rather than focused. Without a clear 

plan, students may invest time and energy without 

addressing the core issues highlighted in feedback. 

An important feature of effective behavioural 

engagement is the planning of dialogue. Students who 

progress steadily tend to view clarification as a natural and 

necessary part of revision. Rather than treating 

communication as a last resort, they incorporate it into their 

planning by preparing questions, requesting confirmation of 

interpretation, or seeking guidance on specific sources or 

concepts. This approach reflects an understanding that 

academic revision is a collaborative process, not a solitary 

decoding exercise. 

By actively planning opportunities for discussion, 

students reduce the risk of misinterpretation and shorten the 

path toward alignment with supervisory expectations. 

Clarification allows them to validate their understanding 

before investing extensive effort in revision, increasing 

efficiency and confidence. 
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Another distinguishing feature of effective 

behavioural engagement is the level of planning 

granularity. Students who manage revision well tend to 

break down large tasks into smaller, manageable actions. 

Instead of approaching revision as a single overwhelming 

activity, they divide it into clear steps with realistic 

timeframes. This strategy reduces emotional pressure and 

supports sustained momentum by making progress visible 

and achievable. 

Less effective planning often involves only a few broad 

tasks that remain open-ended. Without clear boundaries or 

a clear sequence, revision can feel endless, contributing to 

fatigue and delays. Detailed planning, by contrast, supports 

self-monitoring and time management, allowing students to 

track progress and adjust effort as needed. 

Viewed through this lens, behavioural engagement 

begins well before any visible revision appears on the page. 

It is shaped during the planning phase, where 

understanding, intention, and organisation converge. 

Reflective planning practices help transform feedback into 

purposeful action, bridging the gap between comprehension 

and completion. 
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Differences in Behavioral Engagement 

Quality Between Timely and Delayed 

Groups 

Significant qualitative and quantitative differences 

were observed in the behavioural engagement patterns of 

the two groups: 

 

Behavioral 

Dimension 

Timely 

Graduates 

(TGs) 

Delayed 

Graduates 

(DGs) 

Impact on 

Timelines

s 

Revision 

Focus 

Systemic 

(High-

Level): 

Prioritised 

structural 

revisions, 

methodologi

cal 

adjustments, 

and 

conceptual 

clarification. 

Superficial 

(Low-Level): 

Focused 

disproportion

ately on 

grammar, 

formatting, 

and minor 

wording 

changes, 

avoiding 

high-level 

conceptual 

flaws (Blakely 

& Smith, 

2021). 

Accelerati

on: TGs 

addressed 

root 

problems, 

leading to 

permanen

t fixes. 

Response 

Time 

Short: The 

average 

Long: Prone 

to lengthy 

Momentu

m: Shorter 
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(Cycle 

Time) 

turnaround 

time for 

revision 

submissions 

was 

significantly 

shorter, 

maintaining 

high 

momentum 

(Taylor, 

2021). 

periods of 

procrastinatio

n ("affective 

delay"), 

leading to 

stalled 

momentum 

and 

compounding 

setbacks. 

cycle time 

reduced 

the overall 

study 

duration. 

Proactivity/

Discussion 

High: 

Actively 

scheduled 

follow-up 

meetings, 

came 

prepared 

with specific 

questions, 

and utilised 

communicati

on channels 

between 

formal 

meetings. 

Low: Waited 

for the 

supervisor to 

initiate 

contact, 

rarely sought 

clarification 

on vague 

feedback, 

perpetuating 

cognitive 

misalignment

. 

Efficiency

: 

Proactivit

y ensured 

cognitive 

alignment 

was 

swiftly 

restored. 

Self-

Monitoring 

High: Used 

checklists, 

tracked 

feedback 

Low: Treated 

each feedback 

cycle in 

isolation, 

Quality 

Control: 

Self-

monitorin
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history, and 

compared 

current 

drafts 

against past 

comments to 

prevent 

recurring 

errors. 

frequently 

repeating 

errors or 

overlooking 

previously 

requested 

revisions. 

g reduced 

the total 

number of 

feedback 

cycles 

required. 

The qualitative data provided a rich context for the 

quantitative finding that DGs focused on low-level revisions. 

This was often an emotional coping mechanism: by 

completing many small, simple fixes, the student felt a sense 

of productivity, which mitigated the anxiety associated with 

the systemic conceptual flaws that required significant, risky 

rewriting. This strategic avoidance—prioritising volume of 

minor changes over depth of conceptual change—was a self-

defeating behavioural pattern that guaranteed the 

perpetuation of the revision cycle. 

A crucial finding relating to communication 

proactivity was the nature of the TGs' engagement during 

meetings. TGs did not merely ask questions; they engaged in 

co-diagnostic conversations, presenting two or three 

possible solutions to a problem identified in the feedback 

and soliciting the supervisor's input on the optimal path 

forward. This approach transformed the meeting from a 

simple Q&A session into a collaborative problem-solving 

session, ensuring maximal behavioural efficiency in the 

subsequent revision phase. DGs, conversely, often use 

meetings to simply receive instructions, relying on the 

supervisor for solutions rather than collaborative input. 
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The Direct Correlation Between 

Behavioural Engagement and Research 

Completion Duration 

The quantitative analysis (supported by qualitative 

explanation) established a significant negative correlation 

between the quality of behavioural engagement and the time 

taken to complete the thesis. This correlation is 

fundamentally mediated by the concept of revision cycle 

time (RCT). 

The study found that highly behaviorally engaged 

students reduced their RCT, the time elapsed from receiving 

feedback to submitting the revised draft. This reduction in 

lag time was a direct result of effective affective and 

cognitive scaffolding (Chapter 4), translating into faster 

action (Codding & Smyth, 2008; Thum, 2015). 

Specifically, the regression models showed that the 

frequency of proactive student-initiated meetings and the 

average time between submission and revision were the 

strongest predictors of timely completion. Students who 

minimised the lag time (i.e., exhibited high behavioural 

engagement) were statistically far more likely to graduate 

within the standard timeframe. Behavioural engagement, 

therefore, is the enacted mechanism by which feedback 

efficacy is translated into the institutional outcome of timely 

graduation (J. Li & Xue, 2023). 

The quantitative data provided clear statistical support 

for the importance of Revision Cycle Time (RCT), 

demonstrating that for every X-day increase in the average 

RCT, the probability of a student graduating late increased 
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by a statistically significant Y percentage. This finding 

elevates RCT from a mere descriptive statistic to a powerful 

predictive metric, underscoring the need for interventions 

that minimise the lag phase through structured behavioural 

management. The TGs’ shorter RCT was primarily due to 

their immediate transition from cognitive processing to 

action planning, which circumvented the procrastination 

phase that plagued DGs. 

Furthermore, the behavioural component acts as a 

protective factor against systemic delay. While a single 

round of challenging, ambiguous feedback can induce 

affective shock in both TGs and DGs, TGs’ superior 

behavioural proactivity (e.g., immediate scheduling of a 

meeting) quickly mitigated the resulting cognitive 

misalignment, preventing the temporary shock from 

translating into a months-long procedural delay. 

Conversely, DGs' low behavioural proactivity allowed the 

initial shock to solidify into chronic avoidance, turning one 

ambiguous comment into a bottleneck for the entire thesis. 

Unexpected Discoveries in Supervision 

Practices 

Beyond the primary variables of engagement, the 

research uncovered several unanticipated findings 

concerning supervision practices that either mitigated or 

exacerbated delays: 

The "Hidden Curriculum" of Communication: The 

medium of communication significantly affected 

behavioural engagement. While formal meetings were 

standard, supervisors who successfully integrated informal 
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digital communication (e.g., instant messaging for quick 

clarification of minor points) saw a reduction in the affective 

delay among students. This immediate access served as a 

crucial motivational bridge, preventing minor ambiguities 

from becoming major stalled points (Hastomo, 2024; Obasi 

& Madumere, 2025). 

Supervisor Consistency and Predictability: Students, 

particularly TGs, highly valued supervisors who maintained 

a consistent and predictable feedback schedule. 

Unpredictable feedback return times led to student anxiety 

and disrupted self-monitoring practices, even for students 

with high intrinsic motivation. This suggests that the 

supervisor’s timeliness is a powerful predictor of the 

student’s own subsequent behavioural engagement. 

(Prananto et al., 2025; Segale & Ndalama, 2025) 

Institutional Support as a Buffer: The availability of 

external support (e.g., writing centres, departmental 

methodology workshops) was utilised disproportionately 

by Delayed Graduates. However, the qualitative findings 

suggested DGs often used these resources to compensate for 

fundamental cognitive misalignment that should have been 

resolved with the supervisor, confirming the need for 

integrated, rather than siloed, support systems. (Kambouri 

& Layton, 2024; Pavliuk & Zhuchkova, 2025) 

The unexpected finding regarding the "Hidden 

Curriculum" suggests that supervisory efficacy is tied not 

just to the quality of feedback but also to the availability of low-

barrier support. Supervisors who adopted digital 

communication platforms essentially lowered the cost (in 

terms of time and anxiety) for students to address minor 
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confusions, effectively accelerating the cycle of clarification 

and revision. This behavioural scaffolding, which TGs 

instinctively leveraged, transformed potential week-long 

delays into minute-long clarification exchanges, 

dramatically improving procedural efficiency. 

Finally, the analysis of institutional support revealed a 

critical mismatch between supply and demand. While DGs 

were the primary users of external support services, their 

utilisation was often characterised by a reactive, superficial 

pursuit of 'quick fixes' for immediate problems, rather than 

a proactive effort to build systemic academic writing skills. 

This suggests that institutional resources, while beneficial, 

are often used as a late-stage rescue mechanism for students 

whose failures in behavioural and cognitive engagement 

with their primary supervisor have already solidified into 

chronic delay, highlighting a systemic failure in the primary 

supervisory relationship itself. 
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This final section brings together the key ideas 

explored throughout the book, focusing on how emotional, 

cognitive, and behavioural aspects of student engagement 

interact within academic supervision. Rather than viewing 

these dimensions separately, this chapter highlights their 

combined influence on the effectiveness and pace of 

academic progress. 

Supervision is most productive when feedback is 

understood, emotionally manageable, and translated into 

purposeful action. When one of these elements is 

overlooked, even well-intentioned guidance may fail to 

support progress. By connecting insights into emotional 

responses, feedback interpretation, and revision practices, 

this chapter offers a holistic view of supervision as a 

dynamic and relational process. 

The discussion moves beyond explanation toward 

application. It translates the ideas presented earlier into 

practical principles that supervisors and institutions can 

adapt to their own contexts. These principles are intended to 

support more transparent communication, stronger 

supervisory relationships, and more efficient revision cycles, 

without compromising academic standards. 

This closing chapter positions supervision not merely 

as an evaluative role, but as a form of guided partnership. By 

refining how feedback is delivered, discussed, and acted 

upon, supervision can become a powerful tool for fostering 

confidence, independence, and steady academic progress. 

The strategies outlined here aim to support supervisors and 

institutions in creating learning environments where timely 

completion and high-quality work can realistically coexist. 
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Connecting Student Engagement with 

Supervisory Practice 

A central idea developed throughout this book is that 

the effectiveness of feedback does not lie solely in its content 

or academic rigour, but in how students engage with it. 

Student engagement is best understood as a 

multidimensional process involving emotional, cognitive, 

and behavioural investment (Fredricks et al., 2004). Viewed 

from this perspective, timely and meaningful academic 

progress depends less on the presence of feedback itself and 

more on how students receive, interpret, and act on it. 

One of the most important insights emerging from this 

perspective is the sequential nature of engagement. 

Emotional responses shape whether students can engage 

intellectually with feedback, and intellectual understanding, 

in turn, determines the quality of the action that follows. 

When students are overwhelmed by anxiety, frustration, or 

defensiveness, they often struggle to move beyond an initial 

emotional reaction. In such conditions, deeper 

understanding becomes difficult, and revision efforts tend to 

be delayed or misdirected (Ben-Eliyahu et al., 2018; Singhi, 

2025). 

This sequence highlights the pivotal role of emotional 

regulation in fostering productive engagement. Intellectual 

challenge alone is insufficient if students are not emotionally 

prepared to confront it. Emotional stability enables students 

to process critical thoughtfully, recognise underlying issues, 

and plan revisions effectively. Without this foundation, even 

transparent and well-structured feedback may fail to lead to 

meaningful improvement. This observation invites a 
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reconsideration of learning models that prioritise cognition 

while underestimating the emotional conditions required for 

intellectual work. 

Another important consideration is the role of 

supervisory consistency in shaping engagement. Students 

do not engage in isolation. Their emotional and behavioural 

responses are influenced by the broader supervisory 

environment, including patterns of communication, clarity 

of expectations, and predictability of feedback. Inconsistent 

practices, such as irregular feedback timing or shifting 

expectations, can increase uncertainty and anxiety, making 

it more difficult for students to self-monitor progress or 

sustain momentum. 

This interaction suggests that engagement is not solely 

an internal student characteristic but a relational process 

shaped by supervision. While students bring their own 

dispositions and skills, supervisors play a continuous role in 

supporting or undermining engagement through everyday 

practices. Clear routines, reliable communication, and 

coherent guidance help stabilise emotional responses, 

support understanding, and encourage purposeful action. 

Taken together, these insights reinforce the idea that 

adequate supervision requires attention to the whole 

engagement process. Emotional readiness enables cognitive 

clarity, cognitive clarity supports strategic behaviour, and 

consistent supervision strengthens each stage. By 

recognising and supporting this chain of engagement, 

supervision can move beyond correction toward guidance 

that genuinely supports progress and quality in academic 

work. 
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Reinforcing the Concept of Feedback 

Engagement 

Feedback engagement is a central concept for 

understanding how academic guidance is translated into 

meaningful progress. Rather than viewing feedback as a one-

way transmission of critique, this concept emphasises the 

student’s active role in interpreting, managing, and applying 

supervisory input throughout the academic writing process. 

Feedback engagement can be understood as the 

student’s capacity to integrate feedback in a manner that is 

emotionally regulated, intellectually accurate, and 

behaviorally responsive. When students can engage with 

feedback in this way, supervision becomes a catalyst for 

steady progress rather than a recurring obstacle. 

Effective feedback engagement is reflected in three 

interconnected forms that operate simultaneously. 

First, affective resilience refers to the student’s ability 

to manage emotional responses to critique. Feedback often 

triggers discomfort, frustration, or self-doubt, particularly in 

high-stakes academic work. Students who demonstrate 

affective resilience can move beyond initial reactions and 

view feedback as a constructive pathway toward 

improvement rather than as a personal judgment 

(Saptandari et al., 2025). 

Second, cognitive diagnostic capacity involves 

accurately interpreting the underlying intent of supervisory 

comments. Instead of focusing narrowly on surface-level 

corrections, cognitively engaged students identify deeper 

conceptual or structural issues that feedback is addressing. 
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This ability to diagnose the core of a problem allows students 

to revise their work to strengthen the whole rather than 

merely address isolated symptoms (Hattie & Timperley, 

2007; Mauss, 2025; Singhi, 2025). 

Third, behavioural proactivity is reflected in timely 

and purposeful action. Students who engage proactively do 

not delay revision unnecessarily. They initiate clarification 

when needed, plan revisions systematically, and address 

feedback at a structural level rather than through minimal 

edits (Kianinezhad, 2024; Mulia et al., 2024). 

These three dimensions function as an integrated 

system. When one dimension weakens, the entire 

engagement process is disrupted. Emotional hesitation may 

block intellectual processing, while cognitive 

misinterpretation can lead to ineffective action. Sustained 

academic delay often arises not from a lack of effort, but from 

repeated breakdowns in this engagement process. 

Feedback Engagement as an Active Learning Process 

The concept of feedback engagement moves beyond 

the notion of students as passive recipients of critique. It 

highlights the active, effortful processes required to 

transform feedback into learning and progress. From this 

perspective, differences in academic timelines among 

students who receive similar feedback can often be 

explained by differences in how effectively they engage with 

that feedback. 

 

Students with strong feedback engagement tend to 

believe that their effort, reflection, and revision will lead to 
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improvement. This belief supports persistence and 

reinforces a growth-oriented view of academic writing. 

Conversely, students with weak feedback engagement may 

experience repeated frustration, leading to disengagement 

and a sense that progress is beyond their control. 

By foregrounding the student’s role as an active agent, 

the concept of feedback engagement offers a more nuanced 

understanding of academic supervision. It shifts attention 

from feedback delivery alone to the full cycle of emotional 

response, interpretation, and action. 

Elaborating on the Feedback Engagement Model 

To clarify how feedback engagement operates in 

practice, the Feedback Engagement Model (FEM) provides a 

structured framework for understanding how feedback 

influences academic progress. The model outlines a 

sequential flow that connects supervisory input to student 

action. 

The process begins with feedback quality. Clear, 

specific, and constructively framed feedback establishes 

conditions that support engagement. Feedback that 

emphasises conceptual clarity and provides direction helps 

students orient themselves within the revision task. 

The next stage involves internal engagement, 

encompassing affective and cognitive responses—emotional 

regulation functions as the initial gateway. Students must 

first manage anxiety or frustration before they can think 

productively about feedback (Akolgo et al., 2025; 

Homayounzadeh et al., 2025). Once emotional stability is 

achieved, cognitive processing can occur. At this stage, 

students interpret feedback, diagnose underlying issues, and 
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align their understanding with academic expectations 

(Daumiller & Meyer, 2025; J. Yin et al., 2025). 

The final stage is behavioural engagement, where 

understanding is translated into action. This includes 

initiating clarification, prioritising revisions, and responding 

to feedback without unnecessary delay (Jwa, 2025; To et al., 

2023). Timely action reflects not only motivation, but clarity 

and confidence in how to proceed. 

Viewed as a whole, the Feedback Engagement Model 

explains why academic delay often results from cumulative 

minor breakdowns rather than a single failure. Repeated 

emotional hesitation or persistent misinterpretation 

gradually slows progress and extends revision cycles. By 

identifying where engagement falters, supervisors can 

respond with more targeted and supportive guidance rather 

than generic advice. 

The Supervisory Role in Supporting Feedback 

Engagement 

Although students engage in feedback, supervisors 

play a decisive role in shaping the conditions under which it 

occurs. The tone, clarity, consistency, and timing of feedback 

influence emotional responses, cognitive clarity, and 

willingness to act. 

Supportive and well-structured feedback reduces 

emotional barriers and facilitates smoother cognitive 

processing. In this way, supervision does not merely 

evaluate work but actively supports the engagement 

process. Adequate supervision recognises that student 

engagement and supervisory practice are inseparable 

elements of the same academic ecosystem. 
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By reinforcing feedback engagement as a central 

concept, this framework offers a practical lens for improving 

supervision. It highlights how thoughtful feedback practices 

can foster resilience, understanding, and action, creating 

conditions in which academic quality and timely completion 

can coexist. 

Understanding Engagement in Academic Supervision 

Throughout this book, supervision has been 

approached not as a technical procedure but as a human and 

academic process shaped by interaction, interpretation, and 

response. One recurring theme is that feedback is 

meaningful only when students can engage with it 

effectively. This section draws together the key ideas that 

help clarify how that engagement works in practice. 

Academic supervision often assumes that once 

feedback is delivered, progress will naturally follow. In 

reality, students respond to feedback in different ways, even 

when guidance is clear and expectations are shared. Some 

move forward steadily, while others struggle despite 

investing significant time and effort. Understanding this 

difference requires looking beyond feedback itself and 

paying attention to how students respond internally and 

externally. 

A helpful way to understand this process is by viewing 

engagement as a combination of emotional readiness, clarity 

of understanding, and purposeful action. When students are 

emotionally overwhelmed, they may avoid engaging with 

feedback altogether. When understanding is partial or 

inaccurate, revision may focus on the wrong issues. When 

action is delayed or unfocused, progress slows even if 



Effective Feedback in Research Supervision| 81 

motivation is present. These elements do not operate 

independently, but influence one another continuously. 

This perspective helps explain why effort alone is not 

always enough. Students may work long hours revising 

without achieving meaningful improvement if a clear 

understanding does not guide their revisions. Conversely, 

students who work strategically, even with limited time, 

often progress more efficiently because their actions are 

aligned with academic expectations. 

Another important insight developed in this book is 

the value of examining how students plan their revisions. 

What students intend to do after receiving feedback often 

determines what actually happens. Clear plans, broken into 

manageable steps, help transform feedback into action. 

Vague intentions, on the other hand, often lead to delay, 

frustration, and repeated cycles of correction. 

Time also plays a crucial role in this process. Progress 

is shaped not only by what students do, but by when they 

do it. Long gaps between feedback and revision can weaken 

focus and increase emotional resistance, while timely 

responses help maintain continuity and momentum. Paying 

attention to these patterns allows supervisors to notice early 

signs of difficulty, rather than waiting until progress has 

already stalled. 

Taken together, these ideas encourage a shift in how 

supervision is understood. Rather than asking whether 

feedback has been given, the more important question 

becomes whether feedback is being used. Supervision, from 

this perspective, is not only about providing guidance but 

about creating conditions that support understanding, 
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confidence, and timely action. 

By focusing on engagement rather than evaluation 

alone, supervision can move toward a more supportive and 

effective practice. This approach recognises students as 

active participants in their academic development and 

highlights the shared responsibility between supervisor and 

student in sustaining progress. 

Practical Guidance for Academic 

Supervisors 

Supervising a thesis is not only an academic 

responsibility, but also a relational and pedagogical practice. 

Effective supervision requires more than identifying 

weaknesses in a draft. It involves creating conditions in 

which students can understand feedback, manage their 

emotional responses, and act on guidance in a focused and 

timely manner. 

Many difficulties in supervision arise not from lack of 

effort, but from misalignment between feedback and student 

readiness to respond. When guidance is unclear, emotionally 

overwhelming, or disconnected from a broader learning 

process, students may struggle to translate feedback into 

progress. The practical guidance in this section is intended 

to help supervisors shape feedback practices that are both 

rigorous and supportive. 

Rather than treating supervision as a process of 

repeated correction, these principles encourage supervisors 

to view feedback as a form of guided learning. The goal is 

not only to improve the current draft but to help students 

develop the capacity to interpret, prioritise, and respond to 
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feedback independently over time. 

Supporting Students’ Emotional Readiness 

Emotional responses are often the first barrier students 

encounter when receiving feedback. Frustration, anxiety, or 

self-doubt can slow progress even before revision begins. 

Supervisors can help reduce these barriers by being attentive 

to how feedback is framed and discussed (Chugh et al., 

2022). 

One helpful approach is to acknowledge strengths 

alongside areas for improvement. Genuine recognition of 

what is working well helps students maintain confidence 

and remain open to critique (Syafi’i et al., 2024). Equally 

important is framing feedback as commentary on the work 

rather than on personal ability. Referring to academic 

standards and expectations helps students see critique as 

part of the learning process rather than a judgment of 

competence. 

Supervisors may also find value in brief emotional 

check-ins during meetings. Simple questions about how 

students felt when reading feedback can normalise 

emotional reactions and reduce defensiveness. By 

acknowledging that critique can be challenging, supervisors 

create a supportive environment that makes intellectual 

engagement easier. 

Writing Feedback That Promotes Understanding 

Feedback is most effective when it helps students 

understand not only what needs to change, but why it 

matters. Comments that explain underlying issues 

encourage deeper thinking and reduce guesswork (Adarlo et 
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al., 2025). 

Supervisors can support understanding by prioritising 

high-level concerns, such as argument clarity, coherence, or 

methodological alignment, before addressing surface-level 

issues. This helps students direct their cognitive effort 

toward changes that will have the most significant impact. 

Inviting questions is another important practice. 

Explicitly encouraging students to seek clarification 

reinforces the idea that asking questions is part of practical 

academic work. When students feel comfortable discussing 

feedback openly, misunderstandings are resolved earlier, 

and revisions are more efficient. 

Linking feedback across sections can also support 

understanding. Pointing out how an issue in one chapter 

relates to another helps students see patterns in their work 

and address root causes rather than isolated symptoms. This 

kind of scaffolding supports the development of 

independent judgment over time. 

Encouraging Purposeful Action and Progress 

Clear structure and predictable communication play a 

significant role in supporting student action. When students 

know when to expect feedback and what is expected in 

response, they are better able to plan their work and monitor 

progress (Krishna & Grund, 2025). 

Supervisors can encourage purposeful revision by 

asking students to reflect on how they have addressed 

feedback. Brief revision notes or summaries help students 

focus on substantive changes and discourage superficial 

editing (Grohnert et al., 2023). These practices shift attention 
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from task completion to quality improvement. 

Open channels of communication also matter. 

Informal exchanges, such as short emails or messages to 

clarify minor points, can prevent small uncertainties from 

becoming significant delays (Palupi & Febrianti, 2021). 

Encouraging early discussion before extensive revision 

begins helps ensure that effort is directed effectively. 

Some supervisors also find it helpful to guide students 

in prioritising feedback. Categorising comments by level of 

importance encourages strategic revision and helps students 

manage workload without becoming overwhelmed. Such 

practices support self-monitoring and make progress more 

visible. 

Supervision as Guided Partnership 

Taken together, these practices emphasise supervision 

as a guided partnership rather than a series of corrections. 

Feedback becomes most effective when it supports 

emotional readiness, intellectual clarity, and purposeful 

action. By attending to these dimensions, supervisors can 

help students move through the revision process with 

greater confidence and consistency. 

This approach does not lower academic standards. 

Instead, it strengthens students’ capacity to meet those 

standards independently. When supervision is designed 

with engagement in mind, feedback becomes not only a tool 

for evaluation but a means of fostering growth, 

responsibility, and steady academic progress. 
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Institutional Support for Effective 

Supervision 

Supervision is often discussed as an interaction 

between a supervisor and a student, yet in practice, it is 

profoundly shaped by the institutional environment in 

which that interaction occurs. Expectations, routines, 

available support, and academic culture all influence how 

supervision unfolds over time. When institutions recognise 

supervision as a shared responsibility rather than an 

individual obligation, the quality and sustainability of the 

process improve significantly. 

One important form of institutional support is 

preparing supervisors for their roles. Academic expertise 

alone does not automatically translate into adequate 

supervision. Supervisors are also communicators, mentors, 

and guides through uncertainty. Institutions that provide 

structured opportunities for supervisors to reflect on 

feedback practices, communication styles, and student 

engagement help normalise supervision as a pedagogical 

activity rather than a purely administrative task. Over time, 

this shared understanding reduces inconsistency and helps 

students experience supervision as more transparent and 

more predictable. 

Institutional culture also influences how students seek 

and use support. Writing centres, methodology workshops, 

and academic skills services are most effective when they are 

seen as extensions of supervision rather than as emergency 

solutions. When such support is introduced early and 

aligned with program expectations, students are less likely 

to rely on it only after problems become entrenched. Instead, 
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support becomes part of a coherent learning journey that 

reinforces, rather than replaces, the supervisory relationship. 

Another often overlooked aspect of institutional 

support is attention to patterns of progress. Delays rarely 

appear suddenly; they usually develop from minor 

disruptions in communication, uncertainty about 

expectations, or hesitation to respond to feedback. 

Institutions that encourage awareness of these patterns help 

supervisors and coordinators notice difficulties earlier. This 

shift moves attention away from blame and toward 

understanding how academic processes unfold over time. 

Students themselves also benefit from institutional 

preparation. Many enter the final stage of their studies 

without prior experience in managing sustained critique or 

long-term academic projects. Orientation sessions or early-

stage guidance that introduce students to the emotional and 

cognitive demands of supervision can make a substantial 

difference. When students understand that confusion, 

revision, and uncertainty are standard parts of the process, 

they are better equipped to engage productively with 

feedback and less likely to withdraw when challenges arise. 

Predictability is another area where institutions 

quietly shape supervision. Clear and reasonable 

expectations about communication timelines help reduce 

anxiety and support student self-management. When 

feedback practices are broadly consistent within a program, 

students can plan their work with greater confidence, and 

supervisors are less pressured by unrealistic or ambiguous 

demands. This sense of reliability fosters trust, which is 

essential for open dialogue and sustained engagement. 
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Viewed as a whole, institutional support functions as 

an enabling framework rather than a set of rules. It creates 

conditions in which supervisors can focus on guidance 

rather than damage control, and students can focus on 

learning rather than survival. From this perspective, 

adequate supervision is not the result of isolated effort but 

of an academic ecosystem that values clarity, consistency, 

and shared responsibility. 
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The Guiding Model and the Way 
Forward 
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This final chapter brings together the key ideas 

developed throughout the book and presents them as a 

coherent guiding model for understanding adequate 

academic supervision. Rather than introducing new 

concepts, it consolidates the discussion by clarifying how 

feedback, student engagement, and supervision practices 

interact to shape progress and completion. 

The chapter emphasises a central insight that runs 

throughout the volume: the timely completion of academic 

work is not determined solely by the presence of supervision 

or the amount of feedback provided, but by how students 

understand, emotionally manage, and translate that 

feedback into purposeful action. When engagement is 

supported across these dimensions, supervision becomes 

not only more efficient but also more educationally 

meaningful. 

Building on this synthesis, the chapter looks ahead by 

outlining how the guiding model can serve as a practical lens 

for reflection and improvement. It invites supervisors, 

institutions, and students to use the model to examine their 

own practices, identify points of friction, and make informed 

adjustments. In this sense, the chapter does not close the 

discussion, but opens space for continued refinement and 

adaptation across diverse academic contexts. 

Key Reflections on Feedback, 

Engagement, and Progress 

Academic supervision is often described in procedural 

terms, yet in everyday practice it unfolds as a human process 

shaped by interpretation, emotion, and sustained effort. 
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Across institutions and disciplines, similar challenges tend 

to surface: students struggle to respond to feedback, 

supervisors repeat the same comments, and progress slows 

in ways that are difficult to explain through ability or 

motivation alone. 

One recurring observation is that feedback does not 

work simply because it is given. Its value depends on how it 

is received, understood, and acted upon. Students who move 

forward steadily are not necessarily those who receive more 

detailed guidance; instead, they are those who can approach 

feedback with composure, understand its intent, and 

translate it into focused revision. When these elements come 

together, supervision feels purposeful, and momentum is 

maintained. 

Misunderstanding is one of the most common sources 

of delay. When students focus on surface corrections without 

grasping the deeper expectations behind them, revision 

becomes repetitive and exhausting. Pages change, but the 

underlying issues remain. Over time, this creates frustration 

on both sides and erodes confidence in the process itself. 

Emotional response quietly shapes this experience. 

Feedback can unsettle even capable students, especially 

when it arrives after long effort or touches on fundamental 

aspects of the work. If these reactions are not acknowledged 

or managed, students may hesitate, postpone revision, or 

disengage altogether. When feedback is framed with care 

and clarity, however, it becomes easier for students to move 

beyond discomfort and engage productively with areas for 

improvement. 

Progress is often most visible not in outcomes, but in 
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rhythm. Regular cycles of response and revision signal that 

understanding and action are aligned. Long pauses, by 

contrast, usually indicate uncertainty, overload, or loss of 

direction. Paying attention to this rhythm offers a practical 

way to understand where supervision supports progress 

and where it may unintentionally slow it down. 

These reflections also point to the broader 

environment in which supervision takes place. Institutional 

expectations, communication norms, and available support 

all influence how feedback is used. When supervisors and 

students share a common understanding of how guidance 

should be interpreted and acted upon, supervision becomes 

less about correction and more about development. 

Taken together, these insights suggest that adequate 

supervision is not driven by control or intensity, but by 

alignment. When emotional readiness supports 

understanding, and understanding guides action, academic 

work progresses more smoothly. In this sense, supervision 

succeeds not because every problem is eliminated, but 

because students are equipped to respond to challenges with 

clarity and confidence. 

The Feedback Engagement Model 

Throughout this book, supervision has been described 

not as a single act of evaluation, but as a process that unfolds 

over time. The Feedback Engagement Model grows 

naturally from this perspective. Rather than functioning as a 

technical framework, the model serves as a practical way of 

understanding how feedback moves from being given to 

being used. 
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At its core, the model reflects a simple but often 

overlooked reality: feedback contributes to progress only 

when students can receive it emotionally, understand it 

intellectually, and act on it purposefully. When any one of 

these stages is disrupted, progress slows, not because 

supervision has failed in principle, but because engagement 

has broken down along the way. 

The process begins with feedback itself. The clarity, 

tone, and focus of supervisory comments shape the initial 

conditions of engagement. Feedback that is specific, 

respectful, and oriented toward core ideas provides students 

with direction rather than confusion. When feedback is 

vague, excessively critical, or overly focused on surface 

detail, students are left to guess what truly matters, 

increasing hesitation and uncertainty. 

What follows is the student’s internal response. 

Emotional reaction comes first. Students need to move past 

the discomfort that often accompanies critique before they 

can think productively about what needs to change. When 

frustration or anxiety dominates, students may delay 

revision or avoid the task altogether. Once emotional balance 

is restored, attention can shift toward interpretation, where 

students attempt to understand what the feedback actually 

asks of them. This stage is where many difficulties emerge, 

particularly when students focus on correcting isolated 

sentences without addressing deeper conceptual issues. 

Only after these internal processes are resolved does 

meaningful action take place. Productive revision is not 

defined by how much text changes, but by whether revisions 

address the underlying expectations of the work. When 
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students understand what needs improvement and why, 

their revisions become more focused, their response time 

shortens, and progress becomes more visible. 

One of the strengths of this model lies in its practical 

clarity. When progress stalls, the problem rarely lies solely 

in the final stage of effort. Delays often originate earlier, 

either in unresolved emotional reactions or in 

misunderstanding the intent of feedback. By paying 

attention to where engagement breaks down, supervisors 

can respond more precisely rather than repeating general 

advice or increasing the volume of comments. 

The model also subtly reshapes the supervisor's role. 

Supervision is no longer limited to judging academic quality 

at the end of a process. Instead, supervisors influence 

progress by shaping the conditions under which 

engagement occurs. Through how feedback is written, 

framed, and discussed, supervisors help students move from 

emotional reaction to understanding and action. In this 

sense, supervision becomes less about control and more 

about guidance. 

Viewed in this way, the Feedback Engagement Model 

does not prescribe rigid steps or rules. It offers a way of 

thinking about supervision that emphasises alignment 

rather than pressure. When feedback supports emotional 

readiness, intellectual clarity, and purposeful action, 

supervision becomes not only more efficient but also more 

humane and sustainable. 
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Reflections, Boundaries, and Directions 

Ahead 

Every academic discussion is shaped by the context in 

which it is written. The perspectives offered in this book 

emerge from sustained engagement with supervision 

practices in higher education, particularly within settings 

where formal regulations, institutional expectations, and 

hierarchical relationships strongly influence how feedback is 

given and received. While many of the engagement patterns 

described here resonate across disciplines and countries, 

their expression is inevitably shaped by local academic 

cultures. 

In contexts where supervisory authority is deeply 

respected, students may experience stronger emotional 

hesitation when responding to critique. Feelings of 

reluctance, fear of misunderstanding, or concern about 

appearing incompetent can intensify emotional responses to 

feedback. These dynamics do not invalidate the broader 

insights of this book, but they do suggest that the intensity 

and form of engagement may vary across institutional and 

cultural environments. Readers are therefore encouraged to 

interpret and adapt the ideas presented here with sensitivity 

to their own academic settings. 

This book also places particular emphasis on written 

feedback, as it represents the most enduring and revisitable 

form of supervisory communication. Written comments 

allow students time to reflect, reinterpret, and plan their 

revisions. At the same time, supervision often involves 

spoken interaction, whether through meetings, 

consultations, or informal conversations. Such exchanges 
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play an important role in clarifying meaning and easing 

emotional tension, yet their fleeting nature makes them 

harder to capture and examine in depth. As a result, the 

discussion here places greater emphasis on written feedback, 

while recognising that spoken dialogue remains an essential 

complement in practice. 

Another important boundary lies in focusing on 

engagement processes rather than the full complexity of 

students’ lived circumstances. Academic work never occurs 

in isolation from personal life. Commitments outside the 

university, health, financial pressures, and emotional well-

being all shape how much time and energy students can 

devote to revision. This book deliberately concentrates on 

how feedback is interpreted and acted upon within the 

academic relationship, but it does not suggest that 

engagement alone determines progress. External pressures 

may still slow revision even when understanding and 

motivation are strong. 

Looking ahead, the ideas outlined in this book invite 

continued exploration rather than final answers. There is 

room to examine further how different forms of feedback 

interact, how engagement develops over time, and how 

institutional practices either support or constrain productive 

supervision. Equally important is listening to diverse 

student voices, particularly those who struggle quietly and 

disengage before seeking help. 

Rather than closing the conversation, this reflection 

marks an opening. The Feedback Engagement perspective 

offers a way of thinking about supervision that can be 

refined, challenged, and expanded. As academic 
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environments continue to evolve, so too must our 

understanding of how guidance, interpretation, and action 

come together to support meaningful and timely academic 

work. 

Looking Ahead: Extending the 

Conversation 

The ideas presented in this book are not intended to 

close discussion, but to open further reflection on how 

supervision, feedback, and student engagement can be 

understood and improved over time. Academic supervision 

continues to evolve alongside changes in institutional 

expectations, student diversity, and modes of 

communication. As such, the perspective offered here invites 

adaptation, extension, and dialogue across different 

contexts. 

One promising direction is to observe how supervision 

practices shape student development over more extended 

periods. Supervision is rarely a single interaction; it is a 

sustained relationship in which habits of interpretation, 

emotional response, and action gradually form. Exploring 

how these habits change as students gain experience would 

deepen understanding of how feedback engagement 

develops and how it can be strengthened through deliberate 

guidance. 

There is also value in examining how supervision 

unfolds across different academic cultures. Expectations 

surrounding authority, critique, and independence vary 

widely between institutions and regions. While many of the 

engagement challenges described in this book are widely 
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recognisable, their expression may differ depending on 

cultural norms and educational traditions. Comparative 

perspectives can help clarify which aspects of engagement 

are broadly shared and which require contextual adaptation. 

Another important area for continued exploration 

concerns students’ beliefs about their own academic 

capability. Confidence, doubt, and self-trust strongly 

influence how feedback is received and acted upon. 

Understanding how these beliefs shift over time, particularly 

in response to repeated critique, offers insight into why some 

students become more independent while others grow 

increasingly hesitant. Attention to this dimension can help 

supervisors frame feedback in ways that support learning 

rather than undermine confidence. 

Supervisory communication itself also deserves 

ongoing attention. Written feedback remains central to 

academic work, but conversations during meetings often 

play a decisive role in shaping understanding and 

motivation. How meaning is negotiated in these moments 

and how action plans are co-constructed through dialogue 

offer rich ground for reflection and practice-oriented 

inquiry. 

Rather than prescribing fixed methods, these 

directions underscore the need for continuous learning 

within supervision itself. Supervision improves not through 

rigid models, but through thoughtful adjustment informed 

by experience, reflection, and responsiveness to students’ 

needs. 
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Concluding Reflection 

The final stage of academic study is often remembered 

as one of the most demanding and formative periods in a 

student’s educational journey. It brings together intellectual 

challenge, emotional resilience, and sustained effort. The 

discussion throughout this book has emphasised that 

progress through this stage depends not simply on the 

amount of supervision provided but on how feedback is 

engaged with, understood, and transformed into action. 

When supervision attends to emotional readiness, 

supports clarity of understanding, and encourages 

purposeful revision, it becomes more than a mechanism of 

control or evaluation. It becomes a space for growth. 

Students learn not only how to improve a piece of writing, 

but how to respond constructively to critique, manage 

uncertainty, and take responsibility for their own learning. 

Seen in this light, academic supervision shifts away 

from a compliance-driven process toward a developmental 

partnership. The supervisor’s role is not merely to judge 

readiness, but to help cultivate the internal capacities that 

enable students to meet academic expectations with 

confidence and persistence. Feedback, when approached in 

this way, becomes a resource rather than an obstacle. 

Beyond the university, these capacities remain 

profoundly relevant. The ability to process critique, regulate 

emotional reactions, and respond thoughtfully under 

pressure extends far beyond academic writing. When 

guided effectively, the final academic project becomes 

preparation not only for graduation, but for lifelong 

engagement with complex problems, feedback, and 
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continuous improvement. 

In this sense, the value of adequate supervision reaches 

beyond timelines and completion rates. It lies in shaping 

graduates who are resilient, reflective, and capable of 

learning from challenge—qualities that remain essential 

long after the final submission is complete. 
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GLOSARIUM 
 
 

Term/Acronym Definition 

Affective 
Engagement 

The emotional and attitudinal responses 
of the student to supervisory feedback. 
This includes feelings of frustration, 
anxiety, motivation, and a sense of 
validation. Affective resilience is the 
ability to regulate negative responses 
and quickly proceed to cognitive 
processing. 

Behavioral 
Engagement 

The observable actions the student takes 
in response to feedback primarily 
concern revision quality, communication 
frequency, and adherence to submission 
timelines. 

Cognitive 
Diagnostic 
Capacity 

The student's intellectual ability to 
accurately interpret the supervisor's 
high-level, conceptual intent when 
reading feedback, moving beyond 
surface-level corrections to diagnose the 
underlying flaw in the manuscript. 

Cognitive 
Engagement 

The mental labour the student invests in 
understanding the meaning, logic, and 
implications of the supervisor’s critique 
leads to the internalisation of new 
standards for writing. 

Cognitive 
Misalignment 

A core finding of the study is the 
discrepancy between the supervisor's 
intended meaning of the critique and the 
student's actual interpretation, which 
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leads to ineffective revisions and stalled 
progress. 

Delayed 
Graduates (DGs) 

Students who exceeded the prescribed 
institutional time frame for thesis 
completion required formal extensions 
to graduate. 

Feedback 
Engagement 

The overarching, tridimensional 
construct (Affective, Cognitive, and 
Behavioural) proposed in this 
monograph links the receipt of 
supervisory critique to the timely 
completion of the thesis. 

Feedback 
Engagement 
Model (FEM) 

The theoretical model (developed in 
Chapter 7) that visually represents the 
sequential causal pathway from 
Feedback Quality → (Affective → 
Cognitive Engagement) → Behavioral 
Proactivity  →Timely Completion. 

Proactive 
Behavioural 
Engagement 

Behavioural actions characterised by 
short Revision Cycle Times (RCT), 
systemic revisions (not superficial edits), 
and active initiation of dialogue with the 
supervisor for clarification. 

Revision Cycle 
Time (RCT) 

The critical, measurable behavioural 
metric is the time elapsed between the 
student receiving the supervisor's 
feedback and resubmitting the revised 
draft. Minimising RCT is strongly 
correlated with timely completion. 

Systemic 
Revision 

Revisions that address high-level, 
conceptual, or structural flaws in the 
thesis (e.g., methodology, argument 
coherence) rather than low-level surface 
errors (e.g., grammar, formatting). 
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Think-Aloud 
Protocols (TAPs) 

A qualitative data collection method used 
to capture students’ real-time, verbalised 
thoughts, feelings, and planning 
processes as they actively read and 
respond to written feedback. 

Timely Graduates 
(TGs) 

Students who successfully submitted and 
defended their thesis within the 
prescribed institutional time frame. 

Tridimensional 
Model of 
Engagement 

The theoretical framework (adapted 
from Fredricks et al., 2004) that 
structures student engagement into 
three dimensions: Affective, Cognitive, 
and Behavioural. 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



GLOSARIUM | 124 

BIOGRAPHY 
Dr. Ahmad Syafi’I, M.Pd. is an educator whose work centres 
on higher-education pedagogy, particularly in academic 
supervision, feedback practices, and student persistence. His 
professional experience spans teacher education, curriculum 
development, and academic quality assurance, with a 
sustained commitment to strengthening the research and 
writing experience of final-year students. 
He is an alumnus of Universitas Negeri Surabaya, where his 
academic formation shaped a strong orientation toward 
reflective practice and clarity in academic communication. His 
scholarly and professional development has been supported 
by national funding bodies, including the Centre for Higher 
Education Funding (BPPT) and the Indonesia Endowment 
Funds for Education (LPDP), underscoring the broader 
relevance of his work within the Indonesian higher education 
context. 
Currently, Ahmad Syafi’i serves as a senior lecturer at STKIP Al 
Hikmah Surabaya. In this role, he is actively involved in 
mentoring students, supporting supervisors, and contributing 
to institutional initiatives related to curriculum refinement and 
the supervision of final-year academic projects. 
Through this book, he seeks to offer a practical and accessible 
reference for supervisors, students, and academic leaders, 
focusing on how feedback, engagement, and guidance can be 
aligned to support both academic quality and timely 
completion. 
For academic correspondence or professional collaboration, he 
can be contacted at: 
 
syaf@hikmahuniversity.ac.id 
 

 
 
 



GLOSARIUM | 125 

 

Cover Belakang 
(wajib ada) 

 
Judul Buku 
Nama Penulis 
Uraian singkat tentang buku 
 
 
 
 
 
 

 
 
 
 
 

 
 


